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FOURTH 

Among the rewards of coun
seling those who really need it 
during their first painful days, 
weeks, and even months of 
culture shock is seeing them 
after a while fully blossom into 
relaxed, confident smiles. They 
know, and you know with 
them, that they will make it 
even it was "nip and tuck" 
there for awhile. 

Reaching Out to Students 
The first few times I 

reached out to students in 
need of counseling were times 
when I felt insecure in what I 

I 

was doing, but it was obvious 
from the students' journals, 
their., body language, their fa
cial·expressions, and their be
havior that they needed help 
and they needed it now! At 
first, I didn't fully understand 
what I was looking at. One 
young woman, a pious Hindu, 
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suddenly started wearing 
shorts and bobby socks like 
the Latin American girls. A 
young Lebanese man started 
bouncing off the walls -- he 
just could not settle down or 
even sit down for the class 
period. Another young Mos
lem man began coming to 
class hungover or wearing 
Budweiser T-shirts. In helping 
these young people, I found 
myself lacking confidence. I 
worried about doing more 
harm than good. So I went to 
the library and began to inves
tigate "cross-cultural counsel
ing." It turned out to be one of 
the more fascinating research 
projects I have ever embarked 
upon. 

For one thing, I found that 
emotional disturbances are 
universal and appear in ap
proximately the same percent-
Continued on Page 2 
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Continued from Page 1 
ages in every culture. What 
varies is the way in which the 
disturbance is expressed; what 
is normal in one culture may 
be considered abnormal in an
other. Treatment strategies 
vary tremendously around the 
world, and what works in one 
culture will not necessarily 
work in another culture. It 
seems each culture must de
velop its own treatment. I real
ized that sending my interna
tional students to an American 
counselor ignorant of his/her 
national lifestyle was falla
cious. At that point I realized 
that I might really be better 
qualified to counsel my stu
dents in many situations. 

Working out Problems 
Many of the situations pre

sented by my students were 
quite similar to the situations 
presented to me by my own 
children. They wanted me first 
to give them good "motherly" 
advice and then to back off 
and let them work the problem 
out. Rarely were the situations 
life-threatening (unless a OWl 
could be considered life
threatening 1). On the rare oc
cassions when a student 
threatened suicide, my col
leagues and I took such 
threats very seriously. One col
league, on reading such a 
threat, took the student by the 
hand immediately after class 
and walked him over to Coun
seling Services. Since she re
fused to be put off by "We're 
too busy to see him," she got 
the young man into a counsel
ing session right then with the 

chief psychiatrist on campus. I 
think she probably saved his 
life. But I seem to help the stu
dent who is depressed about 
failing a test, or whose 
girlfriend has written and brok
en off the relationship, or 
whose utilities have been cut 
off. In the'Se instances, I listen, 
give my good motherly advice, 
and check back to see how he/ 
she is the next class meeting. 
The most serious cases I have 
dealt with are grief cases-
students who have experi
enced the death of a loved 
one. Many of these students 
cannot return for the funeral. 

A sympathetic listener 
may be more thera
peutic than all the 
medication or expert 
advice available. 

In such situations, a sympa
thy card is all that is required, 
or an open door when they 
want to talk about how they 
miss their loved one. It seems 
these situations call for just 
simple human kindness, the 
kind we would extend to any 
person in need. Even the liter
ature states that a sympathetic 
listener may be more thera
peutic than all the medication 
or expert advice available. 
Many of our students are basi
cally sound and resilient, and 
all they need is a little friendli
ness and "tender, loving care" 
during hard times. 

The third thing I learned was 
to get help when you need it. 
And I learned to find the help if 
I didn't immediately know 

where to go. I made friend~ 
with the local Catholic prie~ ; 
who celebrated the Spanish 
mass most of my Latin Ameri
cans attended. I investigated 
Confucian temple counseling 
practices. I quizzed Moslems 
about how they get counseling 
when they needed it. I even 
learned about African shaman
ic practices. I investigated what 
my students expected when 
the concept of "counseling" 
was broached with them. 

Reading about Cultures 
Then, I raided the "cross

cultural counseling" shelves of 
the library. I read Paul Peder
son's Handbook of Cross
Cultural Counseling and Ther
~ (Greenwood Press, West
port, CN), D.W. Sue's Coun
seling _ the Culturally Ojfferer 
(Wiley, New York), and John 
Dillard's Multicultural Counsel
ing, (Nelson Hall, Chicago). 
And I did some anthropologi
cal research suggested by 
Kluckhohn and Strodtbeck's 
Yarjations in Value Orienta
tions (Row/Peterson, New 
York). In their book, Kluckhohn 
and Strodtbeck set out de
scriptions of cultures according 
to their basic values; for in
stance, some cultures consider 
the nature of man to be good, 
some neutral, and some evil. 
Some cultures consider the re
lationship of man to nature to 
be one of subjugation; others 
see it as a harmonious rela
tionship, and others see it as a 
dominating relationship. lr 
concept of time, some CLL 

Continued on Page 8 
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Integrating Process and Product in Composition Classes 
)Teaching writing has in re

cent years been a joyful, yet 
frustrating experience to us. 
Our intensive English program 
adopted a communicative cur
riculum; we, in turn, moved to a 
process approach to teaching 
writing, and the results were 
stacks of "struggled" papers -
disorganized, superficial, lack
ing vocabulary -- papers that 
were neither very meaningful 
nor structurally acceptable. 

After several terms of working 
through traditional process
geared texts, we realized that 
our students were ill-equipped 

to write acceptably by relying 
predominantly on activities 
such as brainstorming, pre-

The process approach 
may help writers generate 
ideas -- the what to say in 
writing -- but not bJuy_ to 
say it. 

writing, group work and peer 
review. They needed guidance 
in content, organization, vo
cabulary and grammar control 
as well. As a result, we began 
to look for an effective class
room approach to both our 

dents' writing processes and 
their final products. 

Recent studies indicate that 
we are not the only ones who 
were having difficulties apply
ing a purely process approach. 
Research has suggested that 
the process theory, originating 
from research on native speak
er writing, might not be viable 
with L2 learners. Raimes 
(1983), who drew comparisons 
between L1 and L2 writing, 
concluded that L2 writers were 
less linguistically mature. Ap
plebee (1986) has explained 

Continued on Page 4 
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Continued from Page 3 
that the process approach may 
help writers generate ideas -
the~ to say in writing-- but 
not b.Qw. to say it. Zamel has 
suggested that for L2 writers, 
the how is as difficult as the 
what. 

Critics of the process ap
proach and process oriented 
textbooks (Applebee, Hillocks, 
Horowitz, Dicker) have con
cluded that the process being 
used in most writing classes 
consists of a rigid set of writing 
phases that do not work for . 
every student or every assign
ment. Moreover, Hillocks has 
charged that this approach 
may not be realistic in terms of 
what is expected of university 
students. 

Students Need Structure 
On the other hand, like pro

cess proponents (Raimes, 
Zamel), we do not feel that fo
cusing on the "ESL part" of 
writing -- syntax -- will turn out 
successful writers. We feel that 
a possible direction that can 
serve our students' needs bet
ter is what Applebee terms "a 
structured process approach," 
one that adds the "essential 
aspects of instruction" that are 
missing· in traditional process 
approaches, that is, help with 
all the dimensions of writing: 
content, organization, vocabu
lary, structure. 

Using a structured pro
cess approach has struck a 
chord with us since our stu
dents have had enough diffi
culty coming up with the ideas 
for their writing, much less in
tuiting organization and show
ing a certain linguistic fluency. 

We have found first-hand that 
expecting our students to dis
cover all these dimensions of 
writing on their own is unrea
listic. 

As a result, we have devised 
writing activity sequences that 
provide our students with the 
tools necessary to discover, or
ganize and develop topics. 
The activity sets suggest con
tent and organization, so stu
dents are free to concentrate 
on expression. We set up as
signments that provide a 
bridge from what our students 
know to what they don't know 

Expecting our stu
dents to discover all 
the dimensions of 
writing on their own is 
unrealistic. 

about writing in English, as 
Raimes terms, "the familiar to 
the unfamiliar." 

But our schema are far re
moved from the traditional 
method of assigning topics 
and prescribing rhetorical 
modes. We integrate process 
activities and stress audience 
and purpose. Through each 
sequence of exercises, stu
dents get ideas from films and 
other motivating stimuli, dis
cuss appropriate vocabulary 
and are led to discover possi
ble rhetorical paths for their 
content. 

In the process of creating a 
variety of writing activity se
quences, we have developed 
certain guidelines. Our first pri
ority is to motivate our students 
to write. At the start of each 
class, we determine students' 

interests through a brief survey 
of pasttimes, academic goals, 
etc. 

Another guideline is that we 
stimulate each assignment 
with an interest-grabbing 
source -- a popular song, a 
topic film, etc. -- and add con
ceivable purposes and audi
ences, i..e. writing an article for 
the student newsmagazine. 

Also, for each activity set, we 
write a clear, step-by-step set 
of instructions for completing 
each assignment. Finally, we 
allow students to brainstorm 
and choose their own topics 
within the subject area when
ever possible. 

Use a Visual Stimulus 
One type of activity set we 

use is audiovisually based. In 
one such assignment, we use 
a videq of Michael Jackson's 
"Man in the Mirror'' which mov
ingly illustrates serious world 
problems. Before seeing the 
video, the class listens to the 
song on audiotape and dis
cusses its vocabulary and 
message.Then, we view the 
video and discuss the images, 
social events and issues. Next, 
we give students guidance 
about how to. think about the 
topic in the form of questions to 
be discussed in small groups. 
Finally, we provide students 
with a sample plan for organiz
ing. For a final exam, we as
sign topics; for other assign
ments, the topic choice is left 
open. 

Other assignments include 
pair description work, narra
tives of silent and sound films, 
etc. Each assignment consists 

Continued on Page 10 
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Houston Hosts Conference on Accelerated Learning 

Some of the leading educa
tors in the field of accelerated 
learning will present their 
teaching methods in a confer
ence to be held on Oct. 27-29 
in Houston 

The Society for Accelerative 
Learning and Teaching 
(SALT) will present its Texana 
Regional Conference at the 
University Hilton Hotel on the 
campus of the University of 
Houston (UH). 

Although accelerated learn
ing is a new field, significant 
advances have been made in 
the last few years, many of 
which are the result of work 
done by presenters at the con
ference. 

~J-heory Began In Bulgaria 
Accelerated learning began 

about 30 years ago with the 
work of Dr. Georgi Lozanov at 
the University of Sophia in Bul
garia. Lozanov chose foreign 
language teaching to test his 
theories because results in this 
field were most easily verifia
ble. 

For years the country's totali
tarian regime jealously guard
ed Lozanov's work, but in the 
early 1970s, information about 
it leaked out. 

Once, in the mid-70s, Loza
nov came to the United States 
and trained a group of 12 
teachers in his teaching meth
od. This core group has since 
disseminated accelerated 
learning across the United 

~tates and to other countries. 

Dr. D.H. Schuster, a profes
sor at Iowa State University, 
founded SALT about 12 years 
ago. SALT is an organization 
of teachers and trainers who 
share their ongoing experi
ence and research of acceler
ated learning through its news
letter, a research journal, a re
source manual, annual nation
al conventions and regional 
conferences. 

'Stress and tension 
inhibit learning, but 
almost every tradition· 
al classroom setting is 
filled with stress.' 

This fall's Texana Regional 
SALT Conference will be host
ed by Charlotte LeHecka, di
rector of the Accelerated Lan
guage Program at the UH Divi
sion of Continuing Education, 
and her staff. 

The conference will be orga
nized into three "strands:" a 
teachers -of-foreign-language 
strand, a general-education 
strand and a "train-the-trainer" 
strand for teachers of teachers. 
There will be about a dozen 
presenters at the conference, 
among whom are leaders in 
their fields from across the 
country. 

But what is accelerated 
learning and how does it 
work? "The whole idea is to 
get a state of mind that is re
laxed," said Professor Stepha
nie Merritt, a student of Loza-

nov and one of the Texana 
presenters. "Stress and ten
sion inhibit learning, but al
most every traditional class
room setting is filled with 
stress," she said. 

Role playing, game playing, 
listening to music -- these. are 
among the techniques used to 
relax students' learning blocks 
so that they more readily re
ceive information. 

After Dr. Peter Kline, another 
Texana presenter, trained 
teachers at Chicago's Gug
genheim Elementary School in 
1985, math skills improved 40 
percent; reading improved 1 03 
percent. "Teachers should be 
taking advantage of the wealth 
of new information about the 
brain and learning that is be
ing revealed by leading neu
roscience research," Kline 
said. 

Results Tested, Proven 
"Results of accelerated learn

ing their have been thoroughly 
tested and proven," said Le
Hecka, who has gradually built 
a national reputation for the 
Accelerated Language Pro
gram which she started in 
1980. "We now want to get the 
word out to other educators. 
The Texana Regional SALT 
Conference is a step in that di
rection." 

For further information about 
the Texana Conference, call 
the UH Division of Continuing 
Education at 7 49-4182. 
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Texas Teachers of English To Speakers of Other Languages 
TEXTESOL IV REGIONAL CONFERENCE t)i 

Wyndham Hotel - Greenspoint 
September 29-30, 

1989 

Conference Registration Form 

Name __________________________ _ 

Last First 

Address ________________________ _ 

City State Zip Code 

(work number) (home number) 

Please check your area of work 

___ Pre- and Elementary School 
___ Secondary School 
___ College or University 
___ Other 

PREREGISTRATION (Deadline September 15) 

TEXTESOL Members $20.00 
Non-Members $25.00 
Students (at least 
6 sem. hrs. study) $10.00 
Saturday Luncheon $13.00 
TEXTESOL Dues $10.00 
Student Dues $ 5.00 

TOTAL 

Receipt Number Check Number 

$ 
$ 

$ 
$ 
$ 
$ 

$ 

Badge Information 

Institution 

Schopl District City State 

____ I will be applying for 
Advanced Academic Training 
(career ladder credit) approved 
by TEA for public school 
teachers. 

ON.;SITE REGIS1RATION 

$25.00 $ __ _ 
$30.00 $ __ _ 

$15.00 $. __ _ 
Not available 
$10.00 $. __ _ 
$ 5.00 $ __ _ 

TOTAL $ ____ _ 

Cash __ __ 

Please return this form with your check or money order, made payable to TEXTESOL IV, to: 

Greg Harruff 
Language and Culture Center 
University of Houston 
Houston, TX 77204-3012 

•Request for a refund must be made in writing at least two weeks before the opening 
conference day. 
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Friday, September 29 

Registration: 

Evening Activities: 

4:30 - 6:30 
7:00 - 7:45 
7:45 - 9:00 
9:00 

Saturday, September 30 

Daylong Activities: 
8:00 - 9:00 
9:00 - 11:50 
12:00 - 1: 15 
1:30 - 4:20 
4:30 

CONIFIBIRIBNCIB IFJTIG IHilLIIGIEI'li'S 
SIBIP'li'IBMIBIBlR 29 30, U 989 

Wyndham Hotel - Greenspoint ~ 
12400 Greenspoint Drive 
Houston, Texas 

Registration 
Business Meeting for all members 
Opening Plenary Session ** 
Reception 

Registration and Continental Breakfast 

Concurrent Sessions ** 
Luncheon and Keynote Speaker ** 
Concurrent Sessions ** 
Executive Board Meeting 

** Indicates possibility of Career Ladder Credit 
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Continued from Page 2 
tures are past-oriented, some 
present-oriented, and some fu
ture-oriented. Some cultures 
see the individual person to be 
a unit of a family, others see 
him as a collateral unit (best 
defined through friendships), 
and others see him or her as 
just a unit, an individual. Some 
cultures have a loose concept 
of social time; others have a 
prompt concept of social time. 
Some see women as being 
liberated; others see women 
only in traditional ways. Some 
cultures are tolerant of rebelli
ousness, and others respect 
authority. 

Respect Students' Values 
Some cultures have close 

concepts of personal space, 
while others have distant con
cepts of personal space. Some 
cultures show care in demon
strative ways, whereas others 
show care in reserved ways. 
Each one of the areas are 
points where the American cul
ture takes one stand, and each 
one is a potential source of 
culture shock on international 
students. The student's value 
orientation must be respected, 
and I learend to act out of my 
own value orientation and 
reach across the cultural barri
er to other value orientation 
and reach across the cultural 
barrier to other value orienta
tions. I think it was good for my 
students; I know it was good 
for me since I broadened my 
own cultural perspective. 

The final thing I learned was 
the importance of empathy. 

Much of the literature states 
that the theory of the treatment 
used is not what makes the 
therapy work. What makes the 
therapy work is the relation
ship between the client and 
the counselor; that's why witch 
doctors can cure emotional 
diseases. What triggers the 
healing of the .emotional 
wound is knowing that some
one significant in your life 
cares and that your life has va
lidity and dignity in the other 

It is empathy that 
effects the healing 
process in basically 
healthy individuals. 

person's eyes. In other words, 
it is empathy that effects the 
healing process in basically 
healthy individuals. Empathy, 
by definition, is the ability to 
enter into and understand the 
world of another human being 
and to communicate this un
derstanding to him or to her. 
There are three levels of em
pathy, according to Gerard 
Egan in his book, The Skilled 
Helper (Brooks/Cole). The 
deepest level, is Carl Rogers' 
"way of being," the ability to 
"be with" another person, to 
appreciate the subtleties and 
complexities of his or her cul
ture and/or circumstances. The 
second level of empathy is the 
level of professional presence, 
which allows a counselor to be 
sensitive and respectful of the 
complexities evident in the 
client without being over
whelmed by the pain of the 

client. The third level is a com
munication skill that can b J I IJ 

learned and used; it is at least 
at this level of empathy that 
communication experts, Eng
lish teachers, can operate in 
counseling with their students. 
Madeleine Leininger in her ar
ticle, "Transcultural Caring" in 
the Pederson Handbook, 
states that care is an essential 
component in curing, that 
care is 1.b.a essential compo
nent for human growth, devel
opment, and well being. She 
also states that there are 
marked differences in demon
strations of care across cul
tures. Despite these differenc
es, however, I believe that our 
stressed-out, burnt-out, cul
ture-shocked students do rec
ognize our care when they 
need it, whether it is cultural: ' l I 
similar or not. They grow into 
happier, more confident stu
dents in the presence of empa
thetic, caring concern from 
their teachers. I think we owe 
our students this concern, em
pathy and care. Gauging from 
the ones I've reached out to, I 
feel they appreciate it. One of 
the most wonderful gifts I've re
ceived from a student was this 
gift: fQw: years after I helped a 
big, strapping, macho Iatino, 
he brought his mother to meet 
me--she wanted to thank me 
for helping him when he really 
needed it. Now that's what 
teaching is. all about! 
Patricia Harris 
Assistant Professor 
of Continuing Education 
English Language Institute 
Texas A&M University 



J~OOK REVIEW 
George Schindler. 1988. M.a.Q:. 
jc wjth Eyer:yday Objects. Dor
set Press. 

Schindler's book, a book of 
magic tricks, is suitable for 
grades 3 through 7 (or even 
older), and it is useful in oral 
skills/listening and reading/ 
vocabulary. Perhaps its most 
attractive quality is its humor, 
especially geared to low inter-

mediate students. The book is 
best used as a teacher re
source, but it has good illustra
tions which might appeal to 
students as well. 

Every student I've ever taught 
is beguiled by magic tricks. 
This book uses salt, pepper, 
paper napkins, etc. -- all small, 
lightweight, inexpensive items 
to do simple tricks that stretch 
the imagination as well as lan-

9 

guage skills. I always suggest 
that the students show the 
tricks to their families and/or 
friends. I do a trick. The stu
dents guess how; then, we 
read from the book and per
form the trick again. These 
tricks provide a super, short, 
fun "filler," or reward. 

Margaret Freitag 
Houston, TX 
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TESOL Materials Sought for Use in Sudan 

The Sudan-American Foun
dation for Education, Inc., a 
tax-exempt foundation, is 
seeking donated books, jour
nals and other materials for the 
teaching of English as a sec
ond language. These materi
als have been requested by 
the Sudanese Ambassador to 
the United States, Hassan A. 
El Bashir, on behalf of educa
tors in Sudan and will be used 
to help reverse the decline in 
the quality of English instruc
tion in Sudan's intermediate 
and secondary schools. Single 
or multiple copies of materials, 
in print or other forms, can be 
used. To maximize usefulness, 
please send materials in good 
physical condition and that you 
know are not outdated. 

The value of donations to 
SAFE can be claimed as a 
U.S. tax deduction and will be 

Continued from Page 4 
of a detailed set of activites 
that lead up to the writing. 

From the students' stand
point, we feel this approach 
clarifies for them the teachers' 
expectations, and provides 
them with more guidance to 
write meaningful and coher
ently. Moreover, the activities 
and fun and challenging, ac
cording to students. Profes
sionally, we feel we are inte
grating process and product in 
a more workable way. 
Linda Robinson-Fellag 
Laura Tomassi 
English Language Institute 
University of Houston
Downtown 

acknowledged as such by 
SAFE. 

Donations can be sent at any 
time to: Sudan-American 
Foundation, c/o Northeast 
Container, 13958 Park Center 
Road, Herndon, VA 22071. 
Also, please send a descrip
tion of the donation (brief as 25 
words, 1984-1988 issues of a 
given journal - cite the title) to 
Dr. Lee Burchinal, Executive 
Director, SAFE, 4141 N. Hen
derson Road #1216, Arlington, 
VA 22203. This information is 
needed for IRS records, for 

completing customs forms and 
for acknowledging your dona
tion. We kindly ask donors to 
cover domestic shipping costs: 
SAFE will handle transport 
to Sudan and distribution to 
appropriate centers and pro
grams. 

For further information con
tact Burchinal at the address 
given. 

Thank you for your help. 
Thousands of faculty and stu
dents in Sudan will benefit for 
years to come from your dona
tion. 

Teachers of English to Speakers of Other Languages 

Announce an Annual Regional Conference ... 

TESOL Rocky Mountain Regional VII 
Hosted by AZ-TESOL 

January 25, 26, 27, 1990 
Sheraton Phoenix Hotel 

'~w 'Beginnings" 

For further information contact 
AZ-TESOL 

Thunderbird, Box 778 
Glendale, AZ 85306-3395 

Call for Papers due September 15, 1989. 

~ Conference Airline: America West~ 
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HELP DEVELOP BASIC ENGLISH READING 
AND WRITING SKILLS FOR HIGH SCHOOL 
AND ADULT ESL/EFL STUDENTS! 

Essentials of Reading & Writing English is a 
new, 3-book series that offers high school and 
adult students the opportunity to develop basic 
reading and writing skills in English. These 
texts are also designed to help students improve 
their pronunciation as they become familiar 
with the sounds of English. 

Each book in the Essentials of Reading & 
Writing English series may be used indepen
dently or as a complete set by ESL/ EFL students. 

The 3 books use an easy-to-follow. non-intim
idating approach to teach adult students of 
English as a first or second language the basic 
English literacy skills they need. While each 
book offers mastery of a very complex curric
ulum, the material is presented 
in small. easily mastered steps 
to ensure success and foster stu-

and to help them find success and pleasure in 
learning to read and write English. 

TEACHER'S MANUAL 
The Teacher's Manual provides information 

and teaching suggestions to accompany all 
three books in the series. It includes sample 
lesson plans and model teacher scripts, as well 
as specific guidelines and suggestions for 
additional activities. 

Book 1, #7398-8, 
Book 2, #7399-6, 
Book 3, #7400-3, 

Teacher's Manual 
#7401-1, 

$8.95 
$8.95 
$8.95 

$9.95 

ents' self-confidence. At the 
same time, the presentations 
are sophisticated enough to 
suit the needs of adult students 

National Textbook Company 
a division of NTC Publishing Group 
4255 West Touhy Avenue Lincolnwood, Illinois 60646-1975 
TOLL-FREE 1-800-323-4900 (In Illinois, 1-312-679-5500) Nic Free catalog upon request 



TEXTESOI..IV 
1988-1989 EXECUTIVE BOARD 

PRESIDENT 
Wynell Biles 

English Language Institute 
Department of Modern Languages 

Texas A&M University 
College Station, Texas 77843 

(409) 845-5118 

ARST VICE PRESIDENT 
Gwendolyn Charvis 

Language and Culture Center 
University of Houston 
Houston, Texas 77004 

(713) 749-2413 

SECOND VICE PRESIDENT 
Edith Bruck 

McCullough High School 
Conroe Independent School District 

EXECUTIVE SECRETARY 
Mala Farmer 

English Language Institute 
Texas A&M University 

TREASURER 
Linda Mead 

Language and Culture Canter 
University of Houston 

IMMEDIATE PAST PRESIDENT 
Kathleen Sayers-Oiivares 
O.C.S. Language Programs 

Rice University 

LIAISON OFFICER 
Donna Kruszewska 
Refugee Program 

Houston Community Collage 

MEMBERS AT LARGE 
Odlle Zarzour 

English Language Institute 
University of Houston-Downtown 

Richard Konrad 
Weekend College/Continuing Education 

Texas Southern University 

Marina Fenwick 
Liberty Independent School District 

EX-OFFICIO MEMBERS 

NEWSLETTER EDITOR 
Mel Shaw 

Refugee Program 
Houston Community College 

HISTORIAN 
Hugh Hughes 

Texas A&M University 

THE FOURTH ESTATE 
Refugee Program 
Houston Community 
College 
3333 Fannin 
Houston, TX 

#112 
77004 
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