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WHO HAS THE "ABILITY TO BENEFIT" FROM LATEST 
GOVERNMENT ACTION? 

HELP WANTED- URGENT! 
In the Summer Edition, the Fourth Estate 

published an appeal for volunteers to contribute to the 
newspaper, both in submitting regular articles and in 
actual production. Now, we are in desperate need of 
an articles editor, replace Susan Kanter, who is 
resigning that position after this issue. 

The articles editor reads copy which has been 
submitted, edits and proofreads it, in consultation with 
the author, and types the copy onto Macintosh
readable files, so we can lay it out on our creaky old 
Pagemaker 3.01 program. 

Anyone wishing to fill this vital position may 
contact us at this our headquarters on One Main Street 
(c/o English Language Institute, Room 606, TX 77002 

During the summer of 1990, a panic 
erupted at the Intensive English Program in 
Houston Copmmunity College, when it was 
notified that HCCS would temporarily halt 
approval of financial aid for IEP students, due to 
a new set of regulations coming from the Depart
ment of Education. This caused great fear 
among administration and faculty, since finan
cial aid recipients account for about 40% of its 
total enrollment, and over half of the students at 
the campus at the Carnegie library in the Near 
North Side. 

At that time, the problem was quickly 
settled by cumbersome testing procedures, and 
the semester proceeded as usual. Now, the Feds 
are back, and major changes in the testing 
procedure may be around the corner for those 
institutions which, like HCCS, accept students 
on financial aid. 

First, a little background. As is so often 
the case, public colleges in general and Intensive 
English programs in particular, are being caught 
in the crossfire between the Federal Government, 
which disburses billions of dollars in financial 
aid for students, and irresponsible educational 
institutions (especially proprietary vocational 
schools; you know, the kind that do most of their 
advertising during the morning soaps and quiz 
shows!). Some of these programs irresponsibly 
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From the Editor's Desk 

By Christine Fuentes 

"Another year older and another year deeper in 

debt. .. "It is sad but true that too many of us in 

the ESOL field find ourselves in this predica

ment. This past year has been one of turnover 

and turmoil: programs have opened, closed, 

suffered massacres, and mutated into unrecog

nizable versions of their former selves. 

Throughout it all, the Fourth Estate has tried to 

keep TEXTESOL IV members abreast of all 

changes. We have covered changes in state 

regulations concerning ESL/bilingual programs 

as well as the upheaval in. the HCCS amnesty 

education program. Books and materials have 

been reviewed, teaching tips suggested, and 

creative classroom techniques offered. 

The dedicated staff of the Fourth Estate has been 

the backbone of our success. Without the volun

tary efforts of Susan Kanter, Linda Robinson

Fellag, David Ross and Victoria Williamson

Loeb, the 1990-91 issues of the Fourth Estate 

would not have been published. These TEX

TESOL members deserve our gratitude for a job 

well-done. 

THE FOURTH EST ATE is a publication of TEXTESOL 

IV, regional affiliate of TESOI, Teachers of English to 

Speakers of Other Languages. All correspondance should 

be S(idfesses to THE FOURTH ESTATE, English Language 

Institute, University of Houston, Downtown. One Main St. 

Houston, TX 77002 

Editor in Chief ....................... Christine Fuentes 

Articles Editor ....................... Susan Kanter 

Layout Editors: ...................... Linda Robinson Fellag 
David Ross 

Contributing Editors .............. Victoria Williamson-Loeb 
David Ross 

THE FOURTH EST ATE thanks the English Language 

Institute and the University of Houston-Downtown for the 

contribution of office space, and the Houston Community 

College Intensive English Program for access to computers. 

101991, TEXTESOLIV, all rights reserved 

2 

A Letter From the President 
by Alice Taylor Lawson 

President ofTEXTESOL IV 

Few professionals are as emotionally involved 

(at times one might say drained) as the ESL or 

Bilingual educator. Immersed in daily teaching, 

personal counseling and administrative duties, 

it's not surprising that we sometimes miss the 

forest for the trees. We rarely have time to 

reflect on or take advantage of the professional 

contacts and opportunities which promise to 

enrich our perspective. But we've got to. We 

owe it to ourselves. 
TEXTESOL IV is our professional 

affiliate organization, founded and developed as 

a forum for our growth and enrichment, ours for 

the taking, and the giving. As the 1991-92 

President ofTEXTESOL IV, I'd like to add my 

personal encouragement to make the most of this 

new year, beginning with our annual Fall confer

ence in Houston, October 11-12. I know we'll all 

benefit from the innovative teaching techniques 

and activities presented, from sharing at the 

swap shops, and from the new challenges put 

forth by our superb speakers. But we'll gain even 

more. We'll find a professionalism which stimu

lates our own creativity and enthusiasm. We'll 

gain new confidence in our competence and 

commitment. We'll find that our time and energy 

has been well spent because, ironically, it is only 

by appreciating ourselves apart from our stu

dents and daily activities can we gain the profes

sional perspective which allows us to grow. 

I'm sure the TEXTESOL IV conference 

will benefit us all and will inspire us to join an 

even larger group of colleagues for the TEX

TESOL State Conference in Austin (November 

15-16), which may well tempt us to share the 

exciting global perspective at the TESOL Inter

national Conference in Vancouver, March 1-6! 

All of these related organizations have been 

created for us. Just as we have influenced 

students at pivotal points in their lives, let 

TESOL be the influence which touches us at 

pivotal points in our careers. Let it be the forum 

it was created to be. We owe it to ourselves. 

The Fourth Estate 



Student Feedback 

How to Improve ESL Programs 
by Kazunori Sakata, U. of H. Downtown Freshman/Graduate of ELI 

(Editor's Note: How often do we ESL profession
als receive genuine feedback from our students 
on our effectiveness? If we could read their 
minds, perhaps we would discover that they use 
an entirely different set of criteria with which to 
evaluate us than we use to assess ourselves. In 
the interests of encouraging responses from our 
students as well as from our peers, we are 
incuding the following letter receivedfrom a 
graduate of one of 
the best-known 
Intensive English 
programs in Hous
ton. 

Many foreigners 
come to the U.S. to 
study their major or 
English. In general, 
foreigners enter ELI 
at first, to study or 
become used to 
speaking the new 
language; therefore, 
the role of ELI is 
very important for them. I might say that if 
foreigners study English at ELI, they will have a 
more profitable college life. I have two sugges
tions to improve ELI classes. One is to divide 
students into smaller classes and use practical, 
useful materials. The other is to divide students 
into groups by their majors, and to study English 
through their majors. 

If students were in small classes, they would 
have a more positive attitude toward class 
because teachers would be able to take care of 
the students, which means that the teachers could 
ask each student more questions. Also, if stu
dents had more practical and useful textbooks, it 
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would make them study. Basically, students who 
are studying English because they need to stay in 
the U.S. need useful texts because these students 
know their position. For instance, many foreign
ers have to pass TOEFL to enter their universi
ties. In the TOEFL class, the study TOEFL 
materials because it is necessary for them to pass 
the TOEFL exam. These two factors make 
students study very hard. 

My other suggestion is 
to divide students into 
groups by their majors 
and have them study 
English through their 
majors. For instance, 
generally speaking, 
students can be cate
gorized into areas such 
as Political Science, 
Economics, Business, 
Technology, Literature 
and Science. There are 
even many sections of 
these subjects, and 
groups could be 

further divided. It would be a good idea for ELI 
to ask academic teachers to teach ELI students. 
In this way, students will really study hard. As 
an ELI student, I felt that my ELI classmates 
really wanted to study their majors as soon as 
possible. mAlso, if students could study their 
majors in ELI, even in non-credit classes, it 
would be a very useful practice for students who 
are going to enter academic courses. 

ELI isn't only supposed to create a good envi
ronment to study English, but also to attract 
students who need to study the language. If ELI 
adopts these two ideas, it will really make 
students more positive toward each class. 
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From the proprietary schools 

Sticking to the Objectives 

by John Gilbert Stevenson 

Director, International Center for Language Studies 

For the last three years, the International Center for Language Studies (ICLS) has been a course 

provider to eligible legalized alien (aka amnesty) students. In spite of the fact that ICLS is a proprie

tary school, we elected to provide instruction at no charge to students. Our program is funded 

through SLIAG (government) monies which are administered in this area by the Houston Commu

nity College. 

Our approach in working with the amnesty population has differed in some ways from other pro

grams, perhaps because of our experience as a proprietary school. In particular, we developed an 

objective-based curriculum which we feel has been, overall, successful in meeting the special needs 

of the students and the administrative requirements posed by a government funded program. 

The most notable feature of our curriculum is that we do not use a single text or a textbook series. 

Instead, our curriculum features objectives which are arranged in five broad · pre-literate, 

beginning ESL, intermediate ESL, advanced ESL and 

OED. Under each objective, various materials which 

are appropriate are referenced. Our teachers survey 

those materials and select whichever they think are 

best for the students. They then use class sets of texts 

from our library or prepare handouts which students 

use in class and/or for homework. This means the 

students get lots of different material. Teachers have a 

lot of flexibility in selecting materials or approaches 

they think are most effective. 

This kind of curriculum solves some problems experienced by other programs which rely on a more 

standardized approaches. Witness these examples. 

Miguel is bright and motivated. But what can I do with him? They're putting him in my class six 

weeks into the course. We're already more than halfway through the book! 

Open and continuing enrollment is necessary in a lot of adult education programs, especially SLIAG 

programs which only provide funds for new students. Teachers are faced with the problem of trying 

to catch up the latecomers. In an objective-based program, there is no textbook to worry about. 

Teachers and students only have to worry about the objective at hand. If necessary, review of prior 

objectives can be done with different materials and can benefit both old and new students. 

It was a great class, but only five of them enrolled for the next course. We can' tform a new class 

just for them. 

In an objective-based program, it isn't necessary to create a new section in a situation like this. It is 
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always possible to mix old and new students. 
The teachers have to simply introduce new 
functional objectives and reteach some of the 
program objectives with different materials. 
Students enter a level at different times and will, 
likely, be promoted to the next level at different 
times. 

Silvia had to work last week. Now she tells me 
she will be out of town for two weeks. There's 
just no way she can pass this course. 

It is not a disaster for a student to miss classes in 
an objective-based program. Nobody fails. A 
student continues in his or her assigned level 
until the instructor recommends a promotion to 
the next level. Students like Silvia are always 
welcome. They just need to understand it will 
take them longer to make substantial progress. 

Mr. Doh is doing very well. But there's no way 
he can learn enough to go to leve/2 in just 10 
weeks. He needs a lot of time and a lot of prac
tice. 

A lot of students, particularly beginning level 
one and pre-literate students, need a lot of time 
to advance. An objective-based program allows 
this kind of student to continue studying until he 
is ready to move up to the next level. 

In short, the objective-based curriculum offers 
flexibility. The students can participate as ac
tively as they want to. It is not a disaster if they 
miss classes, and it is not a humiliation if their 
progress is slow. Teachers can be more creative. 
They are not required to teach materials they 
don't like. They always have the opportunity to 
use what they think is best. They are focussed on 
the objectives and to do that they have to be 
aware of student needs. The administrator can 
place students into class virtually anytime with
out causing great inconvenience to students or 
teachers. Notably, these programs are also cost
effective; for they can be operated with fewer 
levels and with a lower cost for teaching materi
als. 
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ABILITY TO BENEFIT 
Continued from Pg. 1 

recruit students by promising them untold riches 
if they enrol in their schools, always adding the 
promise: "FINANCIAL AID IS AVAILABLE!". 
If the students fail, drop out, or don't find a job, 
the school has already gotten the government's 
money, and it's up to Uncle Sam to collect it 
from the students, who are often just as destitute 
as they were before enrolling in school. As a 
result, the government wants to apply an "abil
ity-to-benefit" test to all applicants for financial 
aid. This test is very simple: 

1) Anyone with a high-school diploma, from 
any country, or GED certificate is auto
matically deemed to have the "ability to 
benefit" from higher education; 

2) Anyone lacking the above may take one 
of several tests on a list approved by the 
Government, and if they score above the 
"cut score" (usually one standard devia
tion below the mean), they are likewise 
assumed to be able to benefit; 

3) Anyone failing to meet the above criteria 
will be ineligible for financial aid until 
they can pass a test or get a secondary 
educaiton degree. 
This seems most reasonable - until one 

realizes that it also applies to students enrolling 
for Intensive English courses. In that case, 
students will still have to exceed a cut score on 
one of several approved English Proficiency 
tests (including CELT, TOEFL and SLEP, as 
well as several others). The problem is that 
these tests are used for placement, and a low 
score on one of them is normally taken to mean 
a need to benefit, rather than an inability to 
benefit from Intensive English instruction. It's 
as if the DPS decided that those failing a driving 
test shouldn't learn how to drive, since they 
lacked the "ability to benefit" from such learn
ing! 

Watch this space for further details. 

David A. Ross 
Houston Community College 
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Methods 

WARM-UP YOUR CLASSROOM! 
By Elizabeth Rutkowski, InstruciOr, International Center for Language Studies 

Warm-ups in the ESL classroom are important because they can start a class and keep it moving while tardy 

students arrive and you organize your materials. Furthermore, these activities help students forget their personal prob

lems, become involved in English, and review previous lessons. Present your warm-ups without pressure for a grade

just to see who can do them. 
I use many different warm-ups, but the majority of them are variations of either memory or word games, which 

require minimal preparation. Many of the games can be presented on the board or on file folders, which are reusable 

countless times. There are other games you can easily assemble with handy, everyday objects. Remember, warm-ups 

should always be fun, to provide an incentive for your students to arrive on time, so allow students to talk, help each 

other (in English), and use their books when appropriate. And always end the activity while your students are having 

fun. 
Memory games can be either visual or oral. The rules for all visual memory games are the same. I) Explain the 

rules. 2) Display the object(s). 3) Wait until the students begin to fidget and talk. 3) Remove the object(s). 4) Ask 

students to recall what they saw. 5) Check their memories. As your students improve, you can challenge them to 

remember the order in which you presented the objects and/or certain details. 

VARIATIONS OF VISUAL GAMES: 

1. Display lists of numbers, furniture, parts of the body, clothing, verbs, adjectives, etc. 

2. Glue cut-outs from magazines of everyday objects to the inside of a file folder. (If you have children at home, they 

may enjoy helping you make these.) 

3. Display posters or large photographs. 

4. Display half-page or full-page newspaper advertisements for department stores, supermarkets, etc. 

5. Display objects from your classroom, briefcase, book bag or purse. Cover them with a sweater or whatever is 

available and have the students write down what they remember. While the students are thinking of the answers, try to 

remove one of the objects without anyone catching on. If you are successful, the confusion provides interesting conver

sation. 

Oral memory games promote speaking and listening skills. Most of these games are based on a game many of us have 

played: "I took a trip. On my trip I took a suitcase. In my suitcase, I packed my toothbrush." Each player continues the 

game by adding another "packed" article after reciting all previous answers. These games are easy to create using any 

grammatical structure to review vocabulary. 

VARIA 110NS OF ORAL MEMORY GAMES: 

1. I'm going to the Galleria. I'm going to buy a camera, etc. I I went to the Galleria. I bought a camera, etc. 

2. I'm going to (went to) the doctor because my head, etc., hurt(s). 

Please turn to Pg.JO. 
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Vic's Tips 
by Victoria Williamson-Loeb, Houston Community College 

***************** 
Dear Vic, 

I work for a Community College ESL program. Students are tested prior to registration and placed in one of 
four levels. The placement testing mostly involves grammar and writing skills. Problem: we occasionally come across 
students who may test into level4, but whose speaking ability is closer to level 1. Where should we place them? 

Leveled Out 

Dear Leveled, 
It would be a good idea to ask these students about their goals for learning English. If they mostly want to learn 

to communicate, place them lower. If they are academically oriented, perhaps you could put them somewhere in 
between-maybe level3? 

***************** 
Dear Vic, 

I'm sure that all ESL writing teachers have experienced the following problem. How do you deal with students 
who unknowingly write something containing sexual innuendos? Example: A student wrote about her living situation 
with her husband. The condom they were living in was much too small for her husband and her. Another student, who 
was a bank robber, had to write a Jetter to her lawyer about her crime. She stated that as she ran out of the bank, a 
policeman came and knocked her up. 

Em barassada 

Dear Embarassada, 
I'm sure all ESL teachers enjoy a good laugh from these occasional errors, as they are often very amusing. I think that it 
is okay to explain such mistakes to the class if you think they would understand, and if the class has an open, light
hearted atmosphere. If this is not the case, I think I would take the student aside and explain it in private. 

***************** 
Dear Vic, 
Many ESL students complain about the difficulties they have finding Americans to practice their English with. I often 
tell students (somewhat jokingly) to 'Go to the streets' .. (ln other words, don't be shy.) One day, however, a female 
student of mine said "Teacher, teacher, I met a very nice man on Main Street in downtown Houston yesterday." Need
less to say, I no longer give this advice. What can you suggest? 

Perplexed 

Dear Perplexed, 
This is such a common complaint from ESL students, especially those studying in big cities. As Americans are such 
busy people, the students need to find people who have the time to do this. I myself learned a great deal of French from 
little old ladies on park benches and gendarmes. Both were more than happy to spend some time talking with me The 
best source for the elderly would be either a nursing home or a complex where retired people live. My experience with 
the elderly in this way has been very positive. 
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News and Notes 

***** 
Congratulations to outgoing TEXTESOL 

IV president Michelle Sabino on her new 
position with the Houston Endowment. 

***** 

David Ross, the Fourth Estate's very 
own co-layout and contributing editor, has been 
promoted to Department Head of the Intensive 
English Program at HCC. Congratulations to 
David as well as to Mel Shaw, Victoria Wil
liamson-Loeb, Julieta Ruppert and Christine 
Tierney, who have been appointed level facilita
tors in the Program. 

***** 

The word from BEl (Bilingual English Insti
tute) is that they are the only amnesty education 
service provider in the Houston area to have 
completely retained their enrollment. 

***** 

Welcome back to Alice Lawson, our incoming 
TEXTESOL IV President. It's nice to see her 
back on her feet! 

***** 

The "other" ESL organization is coming to town! 
NAFSA (National Association of Foreign Stu
dent Affair ) Region III (Texas, Arkan as, 
L ouis iana & Oklahoma) holds it annual confer
ence from Oct. 16-18 at the Stouffe r Greenway 
Plaza. It's ' t fascinating organization with a 
diverse membership , all devoted to the cause of 
internaitonaJ education. 
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Have you thought about this? 

Professionals Teaching Professionals: 
Do We Charge Enough? 

(Reprinted from TESOL Matters, Feb/Mar '91) 
by Libby Shanefield, President of Princeton 
ESOL Consultants, in Princeton, New Jersey 

It is difficult for professional ESOL teachers to 
learn to charge enough for services given outside 
of regular classes. As a teacher, teacher-trainer, 
and tutor in ESOL in the Adult Education sector 
for many years, I have often taught English to 
business people, research scholars, mathemati
cians, scientists, computer programmers, doc
tors, and other professionals. If my students are 
consultants or self-employed contractors, they 
charge their own clients far higher fees than 
most ESOL teachers receive. 

Isn't it time for a change? We have high levels 
of education, training, and years of experience, 
and yet we are almost apologetic for charging 
our students reasonable fees. Or worse yet, we 
give a lot of free advice on the telephone. 

These same students have to pay doctor $50 for a ten minure vi sit, and lawyers $ 150 per hour. 
Do we dare charge similar fees ? 

The fuc t is, we are u. ed to being paid badly 
becau e the funding for our programs has come 
from state governments or comm unity sources, 
which are subjecl to budget cuts and reductions
in-force in times of recession. 

The Hudson Institute's 1987 repor t, Workforce 
2000, predict great changes in the United States 
labor force by the year 2000. Most of these 
changes will be in professional, technical , and 
sales fields requi ring the highest ed ucation and 
skill levels."* 

The report presents TESOL professionals with a 
challenge. There will be opportunities in the 

please turn to Pg. 9 

The Fourth Estate 



Teaching professionals 
continued from Pg. 8 

next decade for-improving the English and 
technical skills of non-English-speaking work
ers. The demand will come from the corpora
tions employing these people. Thus, the funding 
for ESOL programs will be provided by the 
companies themselves. High-level corporations 
are used to hiring executives as consultants at 
large per-hour fees of $100-125. They may not 
balk at the same high rates for TESOL profes
sionals if we present ourselves as trainers, not 
teachers, and consultants, not tutors. We are 
capable of increasing the company's profits and 
improving its corporate image by making high
level personnel more efficient through the 
improvement of their oral and written presenta
tions. This type of consulting falls into the 
category of human resources training, the new 
work for "personnel" training. 

Are we missing great opportunities? Are we 

ready for the Twenty-first Century? 

There is a chance to develop our expertise and 
create contacts in this field of professionals 
teaching professionals within TESOL. A new 
group calling itself "English for Specific Pur
poses" (ESP) began at San Francisco TESOL in 
March, 1990. It may eventually become an 
interest section. 

Watch for notices asking TESOL members to 
come to ESP meetings at TESOL conferences. 
Contact Daphne Mackey, Tel. 206-543-6242, 
Adrian Pilbeam, Tel. 44-225-448148, or Kay 
Westerfield, 241-PLC, American English Insti
tute, University of Oregon, Eugene, OR 97403, 
Tel. 503-686-3945. 

*p.xxi, Executive Summary, Workforce 2000, Work 
and Workers for the Twenty-first Century, Hudson 
Institute, Indianapolis, IN, June, 1987. Public docu
ment #HI-3796-RR, available in public libraries. 

What's New in Texas? 
WE ARE!! 

OXFORD UNIVERSITY PRESS 
is pleased to announce the 

opening of its Southwest Office in Houston. 
'{;:r'{;:r'{;:r'{;:r'{;:r'{;:r'{;:r'{;:r'{;:r'{;:r'{;:r'{;:r'{;:r'{;:r'{;:r 

.. Our NEW OFFICE provides personal and 
knowledgeable consultation for your ESL classes 
here in Texas, including free and practical in
service presentations. 

.. We have NEW TITLES published specifically 
for your elementary, secondary, and adult ESL 
students. 

...., NEW COMPONENTS are now available to 
support existing series from Oxford. 
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...., We have made a NEW COMMITMENT to 
prompt service and comprehensive support for 
educators in Texas. 

For more information contact: 

.... ~ 
M 

Oxford 
American 

English 

Max Rosentreter 
Southwest Area Manager 
Oxford University Press 
13 Woodlake Square, Suite 191 
Houston, TX 77063 
Phone: (713) 781-1343 
Fax: (713) 781-7904 
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Warming Up 
continued from Pg. 6 

3. On my vacation, I enjoy swimming, etc. 

4. If I had a million dollars, I'd buy a bright red Ferrari, etc. 

5. Sunday I was so hungry that I ate a cake, etc. 

Unlike memory games, word games do not require much teacher 
participation; therefore, I prefer to use word games when classroom 
business requires much or all of my attention. Additionally, I can 
more easily control the length of an activity, depending on how 
much business I need to accomplish before starting the lesson. 

VARIATIONS OF WORD GAMES: 

1. Scrambled words or sentences form previous lessons. I allow my students to use their books and notebooks. (It's a 
good trick to make them review material they may otherwise ignore.) 

2. Making smaller words form the letters of larger ones. I present this as a competition: "Who can make the most words 
with the letters in 'birthday'?" (day, air, bath, etc.) Other words that work well are dictionary, resolution, fascinated, 
marinates. This activity works well on the board, but is even better with each letter of the word printed on its own small 
card, so that the students can physically rearrange the letters to form new words. 

3. Synonyms and antonyms: Write a list on the board and have the students find a synonym or antonym for your words. 

4. Anagrams: You provide the first word and have students rearrange the letters to form another word. Some examples 
are-meat-team-mate-tame; eat-tea; east-teas; Bart-brat; sit-its; tone-note; lime-mile; thorn-north; arc-car. 

These are only a few examples of warm-up activities. However, once you begin incorporating warm-ups into your class 
plan, you will begin to find them everywhere-interesting newspaper clippings, riddles, puzzles, Pictionary, Hangman
any 7-14 minute fun activity you can think of is a "terrific warm-up. But, always stop your activity while your students 
are having fun. 

Ms. Rutkowski began leaching ESL in 1979 in Guadalajara, Mexico at the lnstituto Cultural Mexicano y Norteameri
cano.ln Houston, she has worked for the International Center for Language Studies. Presently, she works full-time as a 
paralegal, but continues to teach part-lime at/CLS. 

AFT Hispanic Heritage Kit 

The American Federation of Teachers has 
available an Hispanic Heritage kit for educators. the kit 
contains printed information about the history, geography, 
culture, profiles and holidays of the targeted Hispanic 
countries. It is expandable, it includes a full-size poster, 
and the contents can be duplicated. The information can be 
displayed on classroom bulletin boards, and it is suitable 
for teaching about the rich Hispanic heritage in all 
subjects, grades K-12. 

The kit is available at no charge. To obtain one, 
write to: Barbara Van Blakes, Director; Human Rights 
and Community Relations; 555 Jersey Avenue, NW; 
Washington, DC 20001. Or, call the following toll-free 
number: 1-800-238-1133. 
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Research Center Funded 

Effective January 1, 1991, the U.S. Department of Educa
tion funded the new 

NATIONAL CENTER FOR RESEARCH 
ON 

CULTURAL DIVERSITY 
AND SECOND LANGUAGE LEARNING 

For more information or to join the mailing list, contact 
co-directors, Dr. Eugene Garcia or Dr. Barry McLaughlin, 
at Kerr Hall, University of California, Santa Cruz, CA 
95064, 408-459-3501 (phone)/408-459-3502 (fax). 
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TEXTESOL STATE CONVENTION 

Come to Austin for the 1991 TEXTESOL State Conven
tion. This year's topic: "Multiculturalism in the Language 
Classroom." Other topics include program models, 
materials, teacher training, adult literacy, and early 
childhood education. The conference will take place 
Friday, November 15 (8 a.m. to 9 p.m.) and Saturday, 
November 16 (8 a.m. to 5 p.m.). Contact Dr. Terry Simon 
(512) 477-4511 or Dr. Michele R. Hewleu-Gomez (512) 
463-9067 for program information. For registration 
infonnation, write to TEXTESOL, P.O. Box 13495, 
Capitol Station, Austin, TX 78711-9998. 

****** 

TESOL A WARDS-DON'T BE LEFT OUT 

The TESOL organization offers a variety of awards to its 
members: travel grants to attend the TESOL summer 
institute or annual convention, fellowships for graduate 
study, and financial awards for excellence in teaching, 
materials development, or research. There are also awards 
to honor long and valuable service to TESOL and the 
profession. 

For award descriptions and application/nomination 
guidelines, consult the summer issue of the Fourth Estate, 
or contact the TESOL Central Office (1600 Cameron 
Street, Suite 300, Alexandria, Virginia 22314-2751, tel. 
703-836~0774 ). 

Don't delay because all applications/nominations must be 
received by the TESOL Central Office on or before 
November 15, 1991. 

Take advantage of these funding opportunities! 

Volume VIII No. 3 

EMPLOYMENT OPPORTUNITIES!!! 

Overseas Service Corps YMCA (OSCY): A rich cross
cultural experience could be awaiting you in Japan or 
Taiwan as a teacher of English in a local YMCA. The 
minimum requirement is a bachelor's degree. Teaching 
experience and training are desirable. Japan: two-year 
commitment, beginning April 1 or September 1 (applica
tion deadlines October 5 and March 15, respectively). 
Salary begins at210,000 yen per month. Round-trip 
airfare, housing, key money, 25 paid vacation days and a 
stipend for language study is provided. Taiwan: one-year 
commitment beginning July 1 or October 1 (application 
deadlines January 15 and April IS, respectively). Stipend 
is NT$12,000 per month for the first six months and 
NT$14,400 per month for the second six months, return 
airfare, housing, paid vacation, round-trip airfare to Hong 
Kong and a stipend for language study is provided. For 
more information, call or write: Bonnie Main, OSCY 
Program Administrator, 206-382-5008, International 
Office for Asia-YMCA of the USA, 909 4th A venue, 
Seattle, WA 98104. 

***** 

Elementary and High School Teachers : 
We want to hear from you. 

The Fourth Estate needs contributions from public school 
ESL teachers. You have knowledge of current programs 
and regulations that is of interest to all our members. 
Teachers who have ready access to specialized infonnation 
often assume that this information is common knowledge; 
however, this is not always the case. Those of our mem
bers who are involved in university level ESL programs or 
in adult education programs are interested in gaining a 
better understanding of the public school perspective. 
Share your thoughts, observations, and concerns with 
fellow ESL professionals through our newsletter. 
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Learning System 

beginning levels 
Student Books 
Copy Masters 
Workbooks 
Teacher's Books 
Cassettes 
Test Booklet 

[II intermediate levels 
Student Books 
Copy Masters 
Workbooks 
Teacher's Books 
Casseues 
Test Booklet 

A Communicative • Multicultural 
• Content-based Series 

for middle, junior high, and high school students 

SPOTLIGHT • PRISM includes: 
• high-interest topics and activities for pre-teens and teenagers 
• fascinating facts about science, space, computers. the arts, and sports, 

in sheltered English 
• interpersonal and academic communicative skills 
• abundant listening activities, including songs, music. oral literature 
• cooperative learning activities for pairs and groups 
• step-by-step. page-for-page Teacher's Books 
• ongoing assessment through Progress Checks and a Developmental Checklist 

PRESENTATION: 
THE RIGHT STUFF FQR THE MULTICULTURAL CLASSROOM 

Frank Crane: Editor-in-Chief HBJ • ESL 
Saturday morning, October 12 

Come see us at the HBJ booth! 

HBJ•ESL 
Orlando, Aorida 32887 

Telephone: 407-345-3ESL • Telefax: 407-352-3395 
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