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MASQUERADE: TRICKS OF THE TRADE 

Well, we did it! We managed to put together the 181h Annual 
TEXTESOL Conference. It was a lot of hard work on the part 
of everyone, members of the board and volunteers. Hundreds 
of hours of hard work, long work sessions, and the collabora
tion of many members went into putting this conference to
gether. Anne Albarelli, Conference Chair has done a superb 
job! If you have a moment, please stop by and let her know 
you, as a TEXTESOL member appreciate her hard work. 

The theme of the conference speaks 
of the "tricks of the trade" and 
invites us to share them. We feel 
that a professional organization is 
about sharing; we must share our 
tricks, and sue- cessful practices, 
ideas and concerns, 
problems and solutions. TEXTESOL is better as an organiza
tion when all of its members realize that behind the masks 
there are teachers young and old, experienced and novice, 
traditional and holistic, who have the same needs, and can 
benefit from sharing their tricks. That's why, after the confer
ence, we encourage you to continue having an active role in 
TEXTESOL. Contact your colleagues and friends, share in
formation, talk to them about the issues affecting our profes
sion. Maybe you can form a study group as suggested in this 
issue of The Fourth Estate by Alice Savage, or you may be 
able to write a contribution to this newsletter. Whatever you 
do, try to find a way to share with other teachers your best 
Tricks of the Trade. 

Thank you. 

Region IV 

On August 1st of this year, Congress passed the Official Lan
guage of Government Act (HR 123), legislation that is usually 
known as English Only. H.R. 123 would have made English 
the official language of the U.S. government, requiring that the 
government use only English in communicating information, 
and that any services funded through federal dollars be in Eng
lish. The bill died without ever being brought the Senate floor, 
in part due to the letter campaign against it organized by 
TESOL. President Clinton had expressed his written opposi
tion to the legislation in a letter promising to veto it delivered 
to the House of Representatives prior to the vote. The bill was 
teported out of the House Committee on Economic and Educa
tional Opportunities with all of the Committee's Republicans 
voting in favor of the legislation and all of the Democrats vot
ing against. On the House floor the division along party lines 
was highlighted by the appearance of House Speaker Newt 
Gingrich, who stated that "becoming American involves Eng
lish." The bill passed the House with a margin of 259 to 169. 

Now, although HR 123 is dead, it is possible that a new Con
gress will attempt to revive it. English Only is a serious issue 
affecting ESL teachers and students all over the country. I feel 
it deserves careful attention. Opposition without sufficient 
information will likely be unsuccessful. I have heard and read 
arguments on both sides of the issue, and approached the pas
sage of the bill with an open mind (rather inclined to support 
it). I thought its critics were acting out of fear without having 
read the actual language. I wanted to believe that the bill 
would be good for us ESL teachers; I hoped it would specify 
means for creating more opportunities for language minorities. 
Then, I read the bill as it passed the house ... What follows are 
some annotated highlights of HR 123. As you read,. keep in 
mind that I was just thinking out loud 

Continued on page 4 
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TEXTESOL IV 1997 BoARD 

SLATE OF OFFICERS 

President 

Immediate 
Past President 

First Vice President 

Second 
Vice President 

Second Vice 
President Elect 

Secretary 

Treasurer 

Newsletter Editor 
and Advocacy 
Representative 

Betty Gilfillan 
Southwest College, HCCS 

Steven Storla 
Southeast College, HCCS 

Anne Albarelli (*) 

North Harris College 

Terry Shearer 
North Harris College 

Colette Gill <"'> 
Wharton County Jr. 
College 

Brenda Winch (*) 

ELS Language Center, 
University of St. Thomas 

Alice Head (*) 
Language & Culture Center 
University of Houston 

Federico Salas 
North Harris College 

MEMBERS AT LARGE 

Sara Anderson (*) Alief lSD 

Bertha Brown Galena Park lSD 

Victoria Price ("') Lamar University 

Rose Mary SchoutenSouthwest College, HCCS 

Massoud Shafiei (*) Language & Culture Center, 
University of Houston 

(*) These persons are to be voted on at the Annual 
Business Meeting on Friday, November 1'1 5:30 p.m. 
at the Hyatt Regency Hotel. All others on slate of Offi
cers have unexpired terms of office or are moving up to 
positions as set out in the TEXTESOL IV By-Laws. 

The Fourth Estate 

The Fourth Estate is the newsletter of the Texas Teachers of English 
to Speakers of Other Languages, (TEXTESOL) Region 
IV. It is published four times a year, and is available free of charge 
to members of TEXTESOL IV. 

If you wish to submit contributions or articles, or if you can help the 
newsletter in any way, call me at (713) 591-9318 during the day, e
mail me at fsalas@mail.nhmccd.cc.tx.us, or mail your contribution 
in a copy-ready format to my attention at North Harris College, 250 
N. Sam Houston Pkwy E. #200, Houston, TX 77060-2000 

All contributions are published by permission. When materials are 
reprinted from other sources, reasonable attempts have been made to 
secure written permission to reproduce them. All sources have been 
credited as appropriate. 

Federico Salas 
Editor 

Action Update 
The President and Congress Agree to Increase 
Adult Education funding. 

The White House and congress have reached agreement on a spending 
bill for FY 1997 that includes a $95.3 million increase for adult educa
tion and literacy programs. 

The measure increases funding for adult education state grants from 
$250 million to $345 million. In addition to strong bipartisan support 
for the increase in the House and in the Senate, President Clinton in
cluded it in his list of "must have" educational funding priorities. He 
signed the measure into law September 30, making it possible for hun
dreds of thousands more adults with literacy needs -- many of whom are 
now in waiting lists -- to participate in basic education programs next 
year. The additional funding means that each state will receive nearly 
40 % more from the federal government for adult education activities 
next year. 

The spending bill, which provides a total of $356 billion for domestic 
spending, includes an increase of about $6.5 billion for education, the 
war on drugs, anti-terrorism and other domestic programs over the 
original Republican appropriations bill. The Departments of Labor, 
Health and Human Services, and Education received a total of $71 
billion, an increase of almost $8 billion over the FY 1996 level. 

Vocational Education, the JTPA Summer program and the School to 
Work initiative also received funding increases, while the Adult JTPA 
programs lost funding, and the JTPA Youth program remained at the 
same funding level as in 1996. 

(Continues on page 12) 
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1:11 PRE~~{TIC.E HALL REG~NTS 
llil Settzng the Standard 

-~J~fl~ftt~fl~~~l~~~·· 
Word by Word Picture Dictionary 

::: ·:·>'i'~~gi~,n i[9~:~l1t~;t'~:~~~~te Le5i.~ l _.;1 •1: 

3,000+ key vocabulary words covering a wide 
range of relevant topics and situations 

Innovat ive Support Mat eri als 
Literacy, Beginning, & Intermediate Workbooks + Audio Programs + Teacher's Resource 

Book & Activity Masters + 8 Bilingual Editions + Test Packages + Songbook & Song 

Album (CD & Cassette) + Wa ll Charts + Vocabulary Game Cards + Transparencies + Handbook 

of Vocabulary Teaching Strategies 

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
For more information on the 

Word by Word Vocabulary Development Program 
call Robin Davila, Prentice Hall Regents: 

-~ 

1-800-435-3499 
Voice Mail Box #12075 

A message from Betty Gilfillan, President Elect of TEXTESOL IV. 

Welcome to the Texas State Conference, and to TEXTESOL IV. Your fee for this conference also covers your membership for tht 

coming year. So, let me ask the question, "What should we do next year?" I have some ideas but I would like to hear from you. 

TESOL in Primary and Secondary Education is a dynamic and growing section of our profession. How can we reflect this in our or 

ganization? Is it now time to establish Special Interest Groups in these and other areas? How would this work best for you? Should w 

meet monthly/quarterly/half yearly/ or at the Annual Conference? (Please look at the Special Interest Group form on page 12 

I am pleased that my colleague and friend Steven Storla will still be serving on the board in the capacity of Past President. We are ex 

tremely sorry to lose Pam Howard who has devoted her time for the last six years to the TEXTESOL IV Board. We are very pleasec 

she has been awarded the honor of TEXTESOLER of the year and I cannot think of a more deserving person. 

I hope you are enjoying your State Conference here in Houston. As you can imagine an incredible amount of work has gone into get 

ting this "off the ground". If you have ever been involved in anything like this, you will understand that it is hard to achieve perfectior 

but believe me the Board have really worked together to achieve this goal. T do not intend to mention individuals as everyone ha 

played a large part in the organization of this conference, but Anne Albarelli-Siegfried must receive a special thank you as overall con 

ference chair. Best Wishes, and enjoy your State Conference. 
Betty Gilfillan 
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Official English Died a Temporary Death 
:m?'~~mw~:::m::t'!t?::::m:::m:::::~:::~:::m:: ::m:::::m:m:':t:m::: ::m:m:m:m:mmm'':trmmm:::::m:: :::::::::::::~:wm:mmm ':~::~~~ ~~:::?:::mmmm:~r•rMJ@t 
SECTION 101. FINDINGS 
The Congress finds and declares the following: (1,2,3 ... ) 
( 4) In order to preserve unity in diversity, and to prevent 

division along linguistic lines, the Federal Government 
should maintain a language common to all people. 
English has been the language of this country throughout 
its history; its constitution is written in English, its laws 
are written English. The only time the unity of this coun
try was threatened, during the Civil War, the division was 
along economic, not linguistic lines. It is not necessary to 
make English the official language to recognize its pre
eminence in the affairs of the country, its role in providing 
a common vehicle of communication, and its value in ac
cessing the economic machinery of the country. 

(6) The purpose of this title is to help immigrants better 
assimilate and take full advantage of economic and oc
cupational opportunities in the United States. 
What immigrants need to better assimilate is more educa
tional, social, and economic opportunities. Unfortunately, 
some politicians are pushing laws limiting access to public 
services by legal immigrants. Those immigrants will have 
fewer --not more-- " ... economic and occupational oppor
tunities in the United States." 

(7) By learning the English language, immigrants will be 
empowered with the language skills and literacy neces
sary to become responsible citizens and productive 
workers in the United States. 
There is no argument against the value of learning English 
in the United States; we as teachers of English as a second 
language have been working for years towards this end. 
Indeed, most opportunities for economic success depend 
on one's knowledge of the language of business of this 
country (and in today's global market of most of the 
world's trade). However, HR 123 does not require the 
government to provide opportunities for learning English, 
and its passage will not create educational opportunities 
for linguistic minorities who want to learn English and 
long to be full participants in our society, but have no ac
cess to programs. As Thomas Ricento states in Official 
English? No! (TESOL, 1995), "[t]he real problem is that 
the vast majority of children needing English language in
struction in the US are not receiving it." He mentions, for 
example, that in the 1990-1991 school year at least 
521,000 LEP children did not receive any English lan
guage instruction at all, while only 15% of all school-age 
LEP children were reached by federally funded bilingual 
education programs in 1993. 

(8) The use of a single common language in conducting 
official business of the Federal Government will pro
mote efficiency and fairness to all people. 
Let's hope that this drive toward efficiency (quite unchar
acteristic of our federal bureaucracies) is not done in det
riment to the fairness due the members of our linguistic 

minorities. I have never felt completely comfortable with 
the idea that the government should provide services in 
minority languages (my own or any other), but, in the 
name of 'fairness to all people,' those services cannot be 
eliminated without the benefit of extensive educational ef
forts to ensure equal access to services and information. 

(9) English should be recognized in law as the language of 
official business of the Federal Government. 
Forgive me, but who has failed to recognize English as the 
language of official business? The laws of this country are 
all written in English; it is the very recognition of this fact 
of American life that keeps many minorities from partici
pating more fully in public affairs, out of fear of not being 
understood, of being discriminated, or simply out of frus
tration. 

(10) Any monetary savings derived from the enactment of 
this title should be used for the teaching of the English 
language to non-English speaking immigrants. 
This language is encouraging, but HR 123 fails to define 
the means to implement more educational opportunities. It 
is easy to say that savings "should be used for the teaching 
of the English language ... ," but unless specific mecha
nisms are created, the educational community will never 
see additional money for ESL classes. In an exciting 
(perhaps related?) development, the government and the 
Congress have agreed to increase the money available for 
adult education for 1997. 

CHAPTER 6-LANGUAGE OF THE FEDERAL 
GOVERNMENT 
Sec. 162 

"Representatives of the Federal Government shall have 
an affirmative obligation to preserve and enhance the 
role of English as the official language of the Federal 
Government. Such obligation shall include encourag
ing greater opportunities for individuals to learn the 
English language. 
Once again, the language in this bill fails to convince me. 
How do you measure the implementation of encourage
ment? Can we hope that the federal government, in carry
ing out its "affirmative obligation to preserve and enhance 
the role of English," will create greater opportunities for 
educational programs? Or are the "representatives of the 
Federal Government," going to become motivational 
speakers talking to immigrants about the obvious benefits 
of learning English without providing any of the necessary 
means? 

Sec. 163 
(a) Representatives of he Federal Government shall con

duct its official business in English. 
(b) No person shall be denied services, assistance, or facili

ties, directly or indirectly provided by the Federal Gov
ernment solely because the person communicates in 
English. 
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Are there any documented instances of denial of services, 
to a speaker of English simply because the person spoke 
English? Is there a real chance that such a situation will 
become the norm if English is the official language? Yet 
the opposite is common place. Discrimination of second 
language speakers is all to common in our country. 

(c) Every person in the United States is entitled 

Sec. 164 

(1) to communicate with representatives of the 
Federal Government in English; 

(2) to receive information from or contribute in
formation to the Federal Government in Eng
lish9 and 

(3) to be informed of or be subject to official or
ders in English 

A person injured by a violation of this chapter may in a 
civil action obtain appropriate relief. 

How many people will abuse this section of the bill if it 
becomes law??? In a "lawsuit-happy" nation, how many 
people will claim they have been "injured by a violation of 
this chapter" simply out of ignorance, prejudice, or 
malice? And, keeping my comments to section 163-b 
above in mind, are we prescribing the medicine when the 
patient has no symptoms of illness? 

Sec. 167 
Nothing in this chapter shall be construed-
(!) to prohibit a Member of Congress or an employee or 

official of the Federal Government9 while performing 
official business9 from communicating orally with an
other person in a language other than English; 
This provision should partly assuage the fears of those who 
expect this bill to eliminate the availability of court inter
preters, for example, and of any other second language 
assistance. In those instances where the federal employee 
is fluent in the language preferred by the minority citizen, 
communicating in that language will be the efficient and 
fair way to conduct official business. 

(2) to limit the preservation or use of Native Alaskan or 
Native American languages; and 

(3) to discriminate against or restrict the rights of any in
dividual in the country; 
I am encouraged by this portion of the bill, but until and 
unless provisions are made to ensure sufficient education 
of linguistic minorities, it seems to me that this law would 
discriminate against many citizens and legal residents of 
this country by making it difficult for them to communi
cate with their government. While the right to communi
cate in English should be guaranteed, the right to commu
nicate in any language should not be restricted. 

(4) and to discourage or prevent the use of languages other 
than English in any nonofficial capacity. 
I hope this language will discourage overzealous judges 
from ordering people to speak English to their children. 

The language I choose to speak to my bilingual, bicultural 
children is my business (and my English speaking wife's) 
but no one else's. 

Sec. 169 
For the purposes of this chapter ... 
(2) The term "official business99 means governmental ac

tions9 documents9 or policies which are enforceable 
with the full weight and authority of the Federal Gov
ernment, and includes publications, income tax forms, 
and informational materials, but does not include-
(b) teaching of languages; 

It is reassuring to know that foreign language teachers 
in this country will not be forced to teach, say, French 
in English. 

(c) requirements under the Individuals with Disabili
ties Education Act; 

(d) actions9 documents, or policies necessary for 
(i) national security issues; or 
(ii) international relations, trade, or commerce; 

(e) actions or documents that protect the public health 
and safety; 

Sec. 201 

This provision addresses the fears of critics of Official 
English who for a long time have predicted the bill 
will create a national health care disaster by keeping 
important information out of the hands of immigrants. 
Not only direct care (actions) but also information will 
be allowed in languages other than English. 

(a) Bilingual Election Requirements -Section 203 of the 
Voting Rights Act of 1965 (42 U.S.C. 1973 aa-1a) is re
pealed. 
As long as the peoples of this nation speak different languages, 
and efforts to educate everyone in English are not completely 
successful, we should· continue offering bilingual voting, to 
avoid disenfranchising whole groups of citizens. 

I've . tried to be fair in reacting to the bill. It has occurred to 
me that all too often we oppose proposed bills without bother
ing to read them. I feel that many of the predictions about the 
consequences of the bill are the negative peeves of doomsay
ers . However, reading the text of HR 123, I must admit there 
is very little substance, and the language of most provisions 
does little to convince me of the need to make English the of
ficial language of the land. I do not like the bill, and hope you 
will join me in opposing it when the Senate reconvenes after 
the election, writing a letter to your Senators, or addressing 
your concerns in a letter to the editor of your newspaper. 

Finally, in considering this bill, its implications, and its conse
quences, as a member of TESOL or its affiliates, you should 
remember that in 1987 the TESOL Convention passed a Lan
guage Rights Resolution resolving that: 

.. ... TESOL oppose all measures dedaring English the olli
cial language of the United States of America or nf any le
gally cnnst it utcd part t hct·cof." 
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18th Annual TexTESOL Conference 

MASQUERADE: 
TRICKS OF THE TRADE 

• Hyatt Regency Houston 
• November 1-2, 1996 
• Guest Speakers, Publishers Exhibition, 

Workshops, Swap Shops, Papers, 
Discussion Groups, Interest Section 
Events, and more ... 

• Call for papers will be mailed to 
TexTESOL members in January, 1996. 

• For more information please contact: 
Anne Albarelli-Siegfried 
North Harris College 
2700 W.W. Thorne Drive 
Houston, TX 77073-3499 
Tel: (713) 443-5604 Fax: (713) 443-5633 
E-Mail albarea@ nhc.nhmccd.cc.tx.us 



The Fourth Estate 

Texas Teachers of English to Speakers of Other 

Languages 

TEXTESOL 

Spring 1996 Vol. XII - Number 2 Region IV 

President's Message 

G reetings from the board of TEXTESOL IV. This is a 
great year for us. As president, it is my pleasure to 
give you an update on our activities. I will focus on 
three areas: recent achievements, current projects, 

and your role in this professional organization to which you 
belong. 

Recent Achievements: 
The fall conference was ably chaired by Betty 

Gilfillan. Our theme was "Engines of Ingenuity in Language 
Teaching," borrowed from keynote speaker John Lienhard of 
National Public Radio and the University of Houston. His talk 
celebrated the creativity of language development. Betty 
Gilfillan did a superb job of organizing all aspects of planning, 
and all board members woi'Xed well together to bring our 
efforts to fruition. Treasurer Alice Head managed registration 
with efficiency and charm, assisted by past president Pam 
Howard, about whom too much good cannot be said. In 
November we honored Betty as our TEXTESOLer of the 
year at the state conference in San Antonio. Most of our 
board members attended; we were impressed and inspired 
by the smoothly-run production orchestrated by the San 
Antonio team. We were taking careful notes in preparation 
for the state conference that we will be hosting the fall of 
1996 in Houston. 

Another area of heightened achievement for us is 
the renaissance of the newsletter you are reading. We laud 
Federico Salas on his exemplary editorship. 

Cummt Projects: 
This year we have our most diverse board ever, with 

members representing elementary and secondary education, 
proprietary schools, adult education, community college 
programs, and intensive programs in universities. This 
diversity is proving to be a real asset as we strive to expand 
our membership base. 

See President's Message Page #2 

The Fourth Estate 
Tex-TESOL Region IV 
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CONGRATULATIONS TO BETTY GILFILLAN 
First Vice-president of our TEXTESOL Board 

VOTED TEXTESOLer OF THE YEAR FOR 1995111 
WE ALL AGREED BETTY WAS "NUMERO UNO" 

Spring 1996 



President's Message (from page #1) 

Canie LaPorte is working to form a higher education interest 
section, and Bertha Brown and Rose Mary Schouten are 
conducting outreach to potential members in area school 
districts. We also welcome to the board Brenda Winch and 

Colette Gill. 

Of course our major project this year is the state 
TEXTESOL conference. This educational gala rotates 
among the five Texas affiliates, occuning in Houston only 
once every five years. It is an event not to be missed. ESL 
cognoscenti from across Texas and beyond will gather 
November 1 & 2 at the Hyatt Regency downtown, a 
magnificent facility. Since the conference will be right after 
Halloween, we chose the theme "Masquerade: Tricks of the 
Trade," a motif rich in allusive potential. See the call for 
papers in this newsletter. 

This year our conference chair is Anne Albarelli
Siegfried, with Terry Shearer as assistant chair. Planning 
has begun in earnest, as we weigh program configurations, 
consider invited speakers, and ponder menu choices! We 
are also exploring the possibility of an Employment 
Clearinghouse with a job-notice board and spaces for 
interviews. So mark your calendars now and plan to join 
your colleagues from across the state for a dynamic weekend 
in Houston. 

Your Role: 
I invite you to contribute your unique talents to 

TEXTESOL IV. In addition to attending the yearly local or 
state conference, here are some ways you can become 
involved: 

> Write an article for the newsletter on a teaching 
technique that works for you. Submissions on sociopolitical 
issues that impact ESL are also welcome. 

> Send in a presentation proposal for the state 
conference. Sharing a successful classroom activity with 
other ESL professionals is collegial; furthermore, giving such 
a presentation advances your own understanding of the 
topic. 

> Volunteer to help with the work of the board. 
Could you help fold, seal, and sort for a maHout? Can you 
help us reach out to teachers in school districts · and 
instructors in proprietary schools? Will you help staff the 
registration table next November? Would you like to 
nominate yourself for a position on the board for next year? 
If the answer to any of these is yes, please write us through 
the newsletter. If you would like to discuss these 
opportunities with me or to chat about anything else 
regarding our organization, feel free to contact me at 
Southeast College, 6815 Rustic, Houston, TX 77087, 
telephone 712/641-9655, fax 713/641-9653. Notice the lack 
of electronic mail address. That's my next challenge! 

Pedagogically yours, 
Steven R. Storta 
January 27, 1996 

BILINGUAL VOCATIONAL TRAINING PROGRAMS IN DANGERIII 

The funding for Traditional Bilingual Vocational Training Projects was cut entirely last year. The Traditional Bilingual 

Training Projects prepare persons of limited English proficiency to perform in an environment requiring English language 

skills. These vocational programs using the students' native language to transfer skills into English will no longer be funded 

under the Carl D. Perkins Vocational Training Act of 1984. However, the focus of our Bilingual Vocational Training Project 

to train Bilingual Secretaries under the new Carl D. Perkins guidelines seeks not only to prepare LEP students to perform in 

English, but also to perform on the job with an equal emphasis on Spanish oral and written skills. Training projects such as 

ours may also be cut if the uEnglish Only" bills are voted into law by Congress. The end result could effect America's vital 

interests. 

There is a demonstrated need for bilingual office and technical personnel in cities such as Houston and El Paso where 

international business is being conducted with our trading partners under the NAFTA and GATT trade agreements. The 

English Only legislation will hinder efforts to train bilingual personnel and may put US companies at a disadvantage to 

conduct normal business operations in a global market. . 

Terry Shearer 
Bilingual Vocational Training Coordinator 
North Harris College 

The Fourth Estate 
Tex-TESOL Region IV 
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If you wish to send articles, ideas, or questions to The Fourth Estate, you may contact any member of 

the Tex-TESOL Region IV board. You can also contact me directly at (713) 591-9318, you can send 

copy-ready articles to my office at 250 N. Sam Houston Pkwy. East. Houston, TX 77060 Adult 

Education Center; you can send me your contributions in a computer diskette (Mac or IBM), or (this 

is my druthers) you can e-mail me at Fsalas@mail.nhmccd.cc.tx.us 

TEACHERS OF ENGLISH TO SPEAKERS OF OTHER LANGUAGES 

TESOL Resolution on Language Rights 

Whereas TESOL is an organization which promotes programs that provide speakers of other languages the 
opportunity to learn English; and 

Whereas TESOL supports the study of other languages for native English speakers; and 

Whereas in recognition of the right of all individuals to preserve and foster their linguistic and cultural origins, 
TESOL also supports learners of English maintaining their native tongues during and after their learning of 
English; and 

Whereas these rights have been affirmed by such international organizations as UNESCO and the European 
Economic Community and in such international treaties as the Helsinki Accord; and 

Whereas several states within the United States of America have enacted and other states and the United States 
Congress are considering legislative measures that could be used to deny these basic language rights; and 

Whereas the considerable resources being spent to promote and implement English Only policies in the United 
States of America could be allocated more effectively for language instruction, including English as a 
Second Language, at all educational levels and within all educational settings; 

Therefore Be It Resolved that TESOL support measures that protect the right of all individuals to preserve and 
foster their linguistic and cultural origins; 

Be It Further Resolved that TESOL oppose all measures declaring English the official language if the United 
States of America or of any legally constituted part thereof; and 

Finally Be It Resolved that TESOL, circulate this resolution to its affiliates and interest sections, to other 
professional organizations and to appropriate public officials, especially those officials in localities where 
policies counter to the principles established in this resolution are being considered. 

We in TESOL strongly believe that this resolution reaffirms the highest ideals and traditions of our profession as 

teachers of English to speakers of other languages--namely, that all individuals have the opportunity to acquire 

proficiency in English while maintaining their own language and culture. 

1987 1ESOL Convention 
Miami Beach, Florida USA 
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The Bag of Tricks! 

In this section we invite you to share with your colleagues the best secrets you keep in your bag of tricks. 
They may be teaching tips, activities, a successful approach, or simply a creative way of 

organi:dng your class. Whatever works for you may work for other teachers. 

USE SONGS TO TEACH ENGLISH 
by David M. Jackson, Sr. 

Music can be used to teach English grammar, 
vocabulary, and oral skills. I have had success 
with music in teaching and enhancing those skills 
in my High school ESOL classes. Despite my 
minimal singing and guitar playing abilities, I 
occasionally "serenade" my students in the 
Spanish language and have them translate the 
lyrics into English. Upon completion of their 
translations, we sing their English versions. 

My students are all native Spanish speakers, so I 
do not have to plan activities for speakers of other 
languages. Modifications, of course, can be made 

THE IMPACT OF ESL pROGRAMS 

for multiple -language settings. Additionally tape 
and CD players or other equipment can be used by 
those who do not play musical instruments. 

The procedure is quite simple: 

1. Sing the song in Spanish. This can be done by 
one of your students. 

2. Students translate the lyrics into English. They 
may do this individually or in groups. 

3. Each translation is written on the chalkboard or 
presented on the overhead projector. 

4. The class discusses each version. This is a great 
opportunity to discuss the validity of having more 
than one interpretation of thoughts and ideas when 
translating. 

My students enjoy the activity. It's a welcome 
break form their more mundane activities, yet it is 
a fun way to teach essential elements. They gain 
confidence as they experience success in grappling 
with new words and contextual meanings. 

ESL is a valuable program! The ability 
to speak, read, and write English has a 
profound effect on an individual's life. 
The financial aspect is obvious. 
However, the personal satisfaction of 
being fluent in the language of the 
country you live in is important, too. 

The impact of ESL has a "ripple" effect; 
each individual has family members, 
close friends and co-workers. When one 
person learns more English, they share 
the new knowledge with others Soon, 
more people are eager to learn English. 

significant adults in their life speak 
English. 

The impact of role models has a 
profound influence on the children. 
They are willing to learn English so they 
can participate more in their schools: 
music, sports, classroom activities, etc. 
As an ESL teacher, I feel more 
information to the general public is 
needed. Perhaps in a commercial type 
format? 

When an individual becomes comfortable 
in a new culture and language, many 
opportunities are opened. New 
friendships, career advancement, 
possibilities for a better life style, , etc. 
are all exciting options. 

The Fourth Estate 
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As school teachers, we all are aware of 
the power of the family. As the adults 
learn English, they encourage their 
children to speak English in their homes. 

As the adult's friends learn English, the 
children in the home hear several 
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Gloria Rutherford. 
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Federal Policy Update 

How will the welfare law proposed by Congress affect adults on AFDC who have low basic skills? 

The legislation reflects a dramatic change in the approach to moving adults from welfare to work. The goal of 

welfare reform has evolved in recent years from facilitating long-term self-sufficiency (the "skills development" 

model) to getting recipients into work as quickly as possible (the "work attachment" model). 

The current Job Opportunities and Basic Skills (JOBS) program, which incorporates the skills development 

model, typically refers welfare recipients to adult education and training rograms for specific periods of time. It 

is based on the premise that providing education and training to adults up front eventually leads to jobs and self

sufficiency. Major evaluations of several state JOBS programs, however, have found that in the the short tenn 

this model does not lead to improved work outcomes or increased income. The welfare legislation passed by 

Congress reflects these findings by not allowing stand-alone adult basic education and literacy services to count 

toward the work requirement called for in the bill. 

Many states have already replaced the skills development model with the work attachment model in an effort to 

place welfare recipients in jobs as soon as possible. Initial education and training are replaced by services 

supporting job entry, such as job searches. Recent evaluations have found that the work attachment model is 

more effective in reaching short-term employment and income gains, although most of the welfare recipients 

who found work in this way were still living in or near poverty. 

How migh a state or locality continue to include adult basic education and literacy services in their welfare 

to work program under the proposed welfare law? 

It appears that the only way to include adult basic skills and literacy instruction in this welfare plan is as part of 

an integrated skill training and work experience program. The legislation under the work requirement allows 

vocational training" to count for a limited number of hours and a limited number of individuals. To the extent 

that basic education skills are integrated into vocational training programs, they could be offered as part of a 

welfare-to-work program. In New York, the EDGE program provides education and training services to welfare 

recipients who have been placed in work slots. As part of California's JOBS program (known as GAIN), the 

CET program has shown considerable success with a similar approach. Adults are placed in jobs and then 

provided training and education on an as-needed basis as they confront problems in mastering 

work.requirements. Similar programs also exist in Oregon and other states. 

In order to make an integrated program work, a crucial f"li'St step is for adult education and training 

providers and welfare program staff to learn about each other's service delivery system --including their 

respective values, goals, and programmatic requirements. All three systems -welfare, job training, and 

education-- must be willing to reevaluate how they do business. 

Reduced funding will make it more difficult to continue -let alone expand- the service integration model of 

welfare-to-work. The bottom line" under the new legislation, it will take an even greater desire and commitment 

to overcome the barriers and to find a solution that works for the adults we are all trying to serve. 

From the Policy Update of the National Institute for Literacy 

The Fourth Estate Spring 1996 
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In a time when more people e-mail 

me than call me on the phone, 

when you get more faxes than 

visits, when students are more 

familiar with computers than with 

the multiplication tables, it is 

important to learn to use 

technology in the classroom. For 

two reasons: 

worker. 

2- Technology brings a variety of 

resources to our classroom that you 

could not afford otherwise. 

1- Technology is an important 

part of our new economy and the 

labor 

market of the near future depends 

on a technologically sophisticated 

We want to invite you to send your 

contributions to this newsletter. Let 

everyone know how you use 

"teachnology," or share your 

concerns for somebody else to help 

you out. 

Project INTER-AL T 

(Interactively Advancing Literacy through Technology 

Although the potential benefits of technology for enhancing 

learning are tremendous, too often technology use has been 

limited to the placing of learners on computers where 

lessons are completed in isolation from tbe world and other 

learners. During the past year, Project INTER-ALT has 

used computers and telecommunications in a manner that 

allows adults to interact with each other about issues that 

concern them and allows these adults to have input in 

decisions about curriculum content. Additionally, Project 

INTER-ALT has provided adult learners and their 

instructors with access to resources and information that 

assist in the development of the technological literacies 

needed for the workplace and society both currently and in 

the near future. 

This special technology project was awarded to the Ten 

County ACE Co-op by the Adult and Community Education 

Division of the Texas Education Agency last year. Major 

objectives of the project included the development of student 

writing using technology, staff developments, and the 

technological literacy development of learners and adult 

educators. Project INTER-ALT's efforts in addressing the 

technological needs of the adult community have included 

the establishment of an electronic forum dedicated to the 

issues and problems adults and adult educators participating 

in the project. By using modems, telecommunication 

software, and a toll-free number provided by the Texas 

Literacy Resource Center (TLRC), ten adult learning centers 

connected to the TLRC bulletin board system (BBS) located 
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at Texas A&M University - College Station where the 

electronic forum was housed. Adults participating in the 

project used the TLRC BBS to write to each other and/or a 

group about topics they selected as important. Learners 

were also able to use telecommunications to investigate areas 

of interest. In addition to the TLRC BBS, many of the 

participating learning centers had access to the Internet 

through either Southwest Texas State University or TENET 

accounts. Besides providing these centers with access to 

additional electronic forums, Internet access also provided 

instructors and their learners with access to resources, 

information, and software all over the world. 

Currently, five adult learning centers continue to participate 

in writing projects using the TLRC BBS. Of these five 

centers, four have access to the Internet and are learning to 

use the World Wide Web to access additional resources 

worldwide. Instructors at these learning centers continue to 

investigate the promise of technological applications to adult 

education. For more information concerning this project, 

contact Project INTER-ALT at (512) 245-3995 or sa07 @ 

swt.edu on the Internet. 

Stan Ashlock, Project INTER-ALT 

Southwest Texas State University 

(reproduced with permission) 
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GRAMMAR 
UNDERGROUND 
by Kristin Lems, Assistant Professor 
National-LOuis University 
email: klem@whe2.nl.edu 

"It's like this," she addressed the three or four last tired 
adjuncts in the teacher's area in a loud voice, "If I let my other 
job know I'm teaching grammar behind those classroom doors, 
I'm dead meat." She went on, desperately. "I just couldn't 
help it. The students begged me. They discovered that I was 
able to teach it, that I loved teaching it, and they begged me to 
teach them more. So I just couldn't tum them down, and now 
we're studying participial phrases in secret. " 

"Why won't they let you teach grammar there?" said a math 
instructor, incredulous, loading his books into his briefcase. 

"Oh, in that program, grammar is a dirty word. The program 
is administered by the 'you-construct-your-world-from-what
you-already-know' folks. We're not supposed to teach rules 
about how language is put together and how to use it, step by 
step. No, our role is to 'empower', whatever that means. 
Forget the subject matter. " 

"But ESL students don't already know the grammar," a 
second ESL teacher chimed in, putting on her coat. "We've 
got to put it in them chunk by chunk. And if we don't help put 
it in them, it doesn't get there at all, or it gets in there all 
scrambled up." 

"Yeah, have you ever tried to have students 'share a 
meaningful experience' - as my supervisor insists we have all 
the time - when they can't conjugate a verb, don't know the 
word order of an English sentence, and don't know the 
difference between my, his, her, and their'?" 

"Jeez," said the math instructor, "nobody expects math 
teachers to teach without formulas and theorems. Nobody 
expects math students to just "reach inside themselves" and 
come up with the correct numbers! Our pedagogic discussions 
are about things like when to use manipulatives and scales, not 
whether or not to teach the theorems." 

"Allow me to play devil' s advocate," said a business 
instructor, pausing on his way out. "What about all those 
deadly dull foreign language classrooms where we learned 
French grammar ad nauseam, and were left with nothing but 
'merci' to show for years of study?" 

"I'm all for communication! But you can't build a scintillating 
second language personality without the building blocks of 
grammar! If the foundation's not there, you could end up with 
pidgins, or fossils ... " 

"While you're at it, how about fossilized pidgins?" rejoined 
the business instructor. "Hey, I thought you taught ESL, not 

paleontology! But seriously folks, what I'm saying is, there's 
a lot more to English than just learning grammar." 

"Yes, of course, we agree, and my students know that 
perfectly well. You teach the grammar, and then you give 
them lots of communicative opportunities to use it in speaking, 
writing, reading, and listening, while building vocabulary and 
all that. Then you integrate it in with what they already know. 
But there's a lot more to learning a language than just creating 
a student-centered classroom, too!" 

"Now, I have an unemployed colleague who lost his math 
teaching job when city college funds were cut," offered the 
math teacher. "He got a job teaching GED, and then they 
switched him over to ESL. The lady who hired him said if he 
knew how to teach adults and spoke English, he'd do fine." 

"Sounds like my supervisor," sighed the ESL teacher. 

"But it makes him nervous to teach grammar, so he just avoids 
it. He figures if he doesn't know it now, he'll figure it out 
sooner or later. " 

She was hopping up and down now. "It makes him nervous? 
It makes my blood boil! Knowing about grammar - how the 
rules work, what order to present them in, how to integrate 
them into the students' previous knowledge - is what teaching 
ESL is all about! It's the thing that separates us from any old 
native speaker off the street who likes talking to foreigners -
with all due respect to your friend, of course. Grammar is 
what places us on a different plateau from the volunteers in the 
library. No wonder we ESL teachers can't get decent pay and 
full time jobs! People still think all it takes to teach ESL is to 
speak English! 

"The sad thing is," said the second, "with the money they are 
willing to spend on ESL, we don't even have time to show the 
rules, let alone help students put them into use, or do the 
readings, introduce the new vocabulary, mark the 
compositions, practice their listening skills, and all the rest." 

"Yeah, and then to make things worse, they ban grammar! 
What a waste of everybody's time and talent ." 

"And don't forget the students' money," pointed out the math 
instructor, heading out. 

"Yeah, and the taxpayer's too, by the way, " added the 
business instructor, going out the door. 

"Well," she sighed, "at least at this school they let me teach 
grammar." 

"Yeah," said the other ESL. teacher as she picked up her purse 
and headed out, "and speaking of grammar, have fun with 
those 25 pages of grammar handouts you still have to copy for 
your students before you leave tonight. " 
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The Writer's 
Comer 

A book review by David A. Ross 
This is the first in a series of book re

views that David Ross has agreed to ~o 

for The Fourth Estate. 

FIRST STEPS IN ACADEMIC 

WRITING 
by Ann Hogue. Longman. 1996 

Using a textbook in a class is always a 

bit like wearing another person's 

clothes, but nowhere is this as true as in 

writing texts. Teaching writing by us

ing a text commits the instructor to a 

specific theory of teaching, to a specific 

syllabus of writing-related grammar 

instruction, and, in most cases, to a 

collection of paragraphs and essays 

which, as often as not, conflict with the 

teacher's notions of interesting writing. 

It is therefore with a sense of relief as 

well as delight that we greet the arrival 

of the latest book in the academic writ

ing series from Longman, First Steps in 

Academic Writing , by Ann Hogue. 

Hogue, in tandem with Alice Oshima, is 

the author of the capable older siblings 

in this family, Introduction to Academic 

English (a high-intermediate text), and 

Writing Academic English (for advanced 

students). While maintaining some of 

the features and philosophy of the pre

vious books, though, First Steps, also 

incorporates some innovations which 

make it one of the best books on the 

market for introducing lower

intermediate students to composition. 

The Academic Writing books share a 

commitment to teaching the "rhetorical 

modes" (i.e. ways of organizing com

positions, such as narration, description, 

process description, cause and effect, 

etc.) as the foundation of writing in

struction; furthermore, all the texts 

combine rhetorical instruction with 

grammar teaching. However, beyond 

these similarities, the latest volume, 

First Steps, introduces some very wel

come refinements. 
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To begin with, First Steps adds the ele

ment of writing process, which had 

hitherto been missing from the other 

books. Each unit begins with pertinent 

prewriling aclivities explained in sim

ple, engaging language. The student 

learns free-writing, clustering, and 

brainstorming. What is more welcome, 

the book's description of the writing 

process more closely resembles a real 

writing process than that in most text

books. Writing assignments occur after 

each segment of a unit (Organization, 

Grammar and Mechanics, Sentence 

Structure, and Writing Process), and 

each writing assignment comes with an 

editing checklist that embodies all the 

main lessons learned in the book up to 

that point. This feature is valuable be

cause it acknowledges the recursive 

nature of the writing process: each step 

is not frozen in history, but occurs over 

and over, even in the midst of other 

steps. Few other ESL writing texts 

acknowledge this important fact about 

the writing process Furthermore, the 

grammar syllabus in First Steps is much 

more realistic than that of most writing 

texts, which often attempt to replicate a 

grammar class. In this text, the gram

mar syllabus is quite modest: In the 

course of the entire semester, the stu

dents will learn about the basic sentence 

types, about adjectives, prepositions and 

adverbs, and how to use commas and 

capital letters. 

This is a considerably stripped-down 

syllabus, compared even to that of the 

other books by Hogue, but I believe it is 

a great improvement. Frankly, the ra

tionale for teaching a lot of grammar in 

a writing course has always seemed thin 

to me: Within almost any writing class, 

different students will have different 

problems, and an extensive grammatical 

syllabus will virtually guarantee that 

many students will spend a lot of time 

relearning things that will not improve 

their writing. 

The content of the syllabus is also re

vealing. Among many teachers and in 

many textbooks, there is a implicit or

thodoxy that one should teach the 

grammar of the sentence at the lower 

levels of instruction, and the grammar 
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of sentence combining at the higher 

levels. This plausible but arbitrary the

ory ignores the fact that even at the ad

vanced level, the most intractable errors 

are infra-sentential; learning the 

"FANBOYS" is usually a piece of cake 

even for students who still have trouble 

forming the passive voice. In First 
Steps, the first unit begins with identify

ing subjects and verbs; the second unit 

introduces compound sentences, and 

subordination is introduced by the end 

of the book. Verb tenses, compara

tives, word forms, etc. do not appear. 

My feeling is that this is a good thing 

because the basic inter-sentential gram

mar in First Steps is a foundation for 

further advanced instruction, and does

n't embroil the student in an ersatz 

grammar class. 

There are a number of other welcome 

features in this book: Yes, there are 

model paragraphs, but they are light

hearted and engaging in tone, unlike the 

leaden "Day at the Beach" approach 

taken by many other texts (yes, even by 

First Steps' companion texts); the link 

between grammatical structures and 

rhetorical mode is not excessively rigid, 

which will be a relief several semesters 

down the line to college composition 

teachers who often complain that ESL 

students are too formulaic in their writ

ing, no doubt the result of all those ESL 

texts which attempt to teach a one-to

one correspondence between rhetorical 

mode an grammatical structure. 

Finally, the First Steps is an excep

tionally pleasant book to look at and 

use, with fairly large type, lively illus

trations, and well-designed layout that 

highlights its main features. 

In sum, I expect that First Steps in Aca

demic Writing will prove to be a major 

resource in many ESL writing pro

grams. 
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WORKING ON TEACIDNG: by Alice Savage, North Harris College 

MODELS FOR FORMING PEER SUPPORT GROUPS 
This article was adapted from a presentation given at the Sandanona Conference 196 at the School for International Training 

There is much talk among teacher-trainers 
about whether what they do has any effect on 
what teachers do. They compare the 80-odd 

"Teacher Education is not about what teachers do, but 
about how they learn to think about what they do" 

contact hours averaged in teacher education programs with the 
hundreds of thousands of hours logged in the classrooms where 
most future teachers develop a definition of what it means to 
teach. Communicative theories, student-centered classrooms, 
reflection, collaboration, and action research are all popular 
buzzwords these days, and, although the ideas behind them 
may not be new, their implementation may require some 
teachers to forge a path that they never (or rarely) experienced 
as students. In such cases, bridges need to be built between 
the teachers 1 classroom experience as students of teaching and 
their experience in the classroom as teachers of students. 

How can a teacher who has never experienced cooperative 
learning as a student know what it is supposed to look like? 
How can she know what effect it will have or how to evaluate 
a task that has had the input of four learners? How will she 
know if the messy circles of desks and mixture of silence and 
chatter is "learning" if she has always sat in a row with pencil 
poised to take notes only on what the teacher at the front of the 
room is saying? How will this teacher gauge success? How 
will she understand what is happening? According to Donald 
Freeman, "Teacher Education is not about what teachers do, 
but about how they learn to think about what they do" (1996, 
talk at The School for International Training.) 

newer or adjunct teachers to talk about problems they are 
having and solicit advice from more experienced peers. Or 
they may be framed around giving ESL teachers and teachers 
of other disciplines a chance to interact around issues that are 
relevant to both their contexts. The key component, no matter 
how loosely based the discussion, is that teachers are talking 
about and investigating their teaching with other teachers. 
The advantages of a less structured approach to teacher study 
groups are flexibility, practicality and inclusiveness. There are 
no restrictions based on teaching values and beliefs or pre
determined norms for interaction. The outcome is determined 
mainly by the spontaneous contributions of the participants. 
Sometimes, however, a desire for a more structured and in 
depth approach may emerge as teachers begin to form a com
munity of explanation. 

As opposed to a community of practice, the community of ex
planation is "a group that shares common ways of reasoning 
about the world or certain aspects within it." This group has 
common explanations for how and why things are as they are. 
These explanations are built on commonly held understandings, 
beliefs, and perceptions--which Freeman calls "social facts." 
In other words, a community of explanation can be described 
as one that has a common language and culture in that the par
ticipants have a mutual understanding of terms, concepts and 

n~•••""WP.•!Iri•I!IJ!I••!I!II!IIIJI•~n•n•••ll•lfl• norms for interaction. For example, participants may 

Teacher study groups are one option for teachers who want to 
work on their classroom practice beyond training programs. 
Sometimes called peer mentoring or teacher support, these 
groups can provide teachers with access to their community of 
practice. This community of practice may be defined as a 
group that does the same or very similar things. It is a group 
that perceives itself and is perceived as engaged in a common 
event undertaking, or task. As such, a teacher study group can 
devise a format for working together that is relevant to the 
needs of that particular community. 

Many such groups begin as informal gatherings in which 
teachers get together to share materials, tips and techniques in 
a sort of "swap shop" format. Sometimes they occur as in
services or round tables in which groups of teachers get to
gether at a specific time to discuss curriculum issues or 
evaluation, for example. Often, they include opportunities for 

agree to practice active listening, a form of discussion 
in which the members of the group refrain from inter
jecting opinions and advice in order to concentrate on 
helping the speaker define the issue that she is grap
pling with for herself. 

The following model, adapted from the Harvard Educator's 
Forum by Claryce Evans and from a Peer Mentoring project 
undertaken by Carol Rogers at the School for International 
Training, is concerned with providing teachers with access to 
the community of practice described above. This model is also 
predicated on teachers belonging to a "Community of Expla
nation," with the common goal of providing support to a rotat
ing "presenter" who is working on coming to a deeper under
standing of an issue in her classroom; for example, "What is 
the role of affect in my developmental English classes, and how 
can I use it to the learners I advantage?" 

The community of explanation is a group that 
shares common ways of reasoning about the 

world or certain aspects within it. 
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This presenter comes to a meeting willing to make a presenta
tion that is basically opposite to the standard conference pres
entation where one discusses what one already knows; in this 
case, the presenter discusses what she doesn't know but wants 
to. 

Setting up a peer support group 

Once a core group of teachers has been established around 
common objectives, they must first consider time frames, pur
poses, and degrees of commitment. One group, for example, 
meets twice a year at one of the members' homes. Each par
ticipant brings a dish and a written summary of the work or 
thinking that that teacher has done around the presenter's pre
determined question. Then they sit down together, read one 
another's papers and have a discussion over dinner (informal). 
Another group might meet twice a month for two hours in a 
classroom and take turns getting support around individual is
sues (formal). The key is to find a schedule and format that 
works for all members. 

Secondly, the group should consider designating a facilitator to 
help the group run smoothly. The role may rotate or be held 
by one person and its responsibilities negotiated according to 
the needs and size of the group. Some groups find that desig
nating standard group work roles such as time-keeper, sum
marizer, and includer helps things to run smoothly. 

Third, the group should consider its own work norms. Operat
ing on the basis of a rotating presenter who comes to the 
meeting with a research question she is working on, Evans' 
suggests that the process should not include solving the pre
senters' problem by giving opinions, advice or teaching tips or 
asking questions that serve one's own interests rather than the 
presenters', (i.e., inquiring about how a "presenter" uses a 
technique) . This attempt to move away from short-term solu
tions in order to look at the long-term implications for teaching 
can allow for deeper thinking. Evans encourages groups to 
focus instead on helping a presenter clarify her understanding. 
This may involve asking questions to help the presenter clarify 
goals, purposes, knowledge, thinking and feeling. The group 
may help generate ideas for data collection, or suggest revi
sions for a paper being submitted for publication. 

Preparing a presentation 

• What would you like to know about your students, 
their learning, or yourself? 

• What are you curious about? 
• What works well in your classroom that you would 

like to document? 
• Is there a persistent problem which you'd like to ex

amine? 
• Is there something about your students which you 

want to understand better? 

The presenter can further refine the question by making two 
lists about a selected question. One list should include what he 
already knows, the other, what he would like to know. Re
framing the question may help focus and deepen the investiga
tion. Some possibilities for working with the question might 
include the following: 

• Is this a question which might be answered in a year 
or an investigation which is not likely to be concluded 
in a year? 

• Is this a question for which we believe there is an an
swer that someone knows and we want to learn or 
something which we believe needs to be investigated 
because we want to understand it more fully? 

• Does this reflect interest/curiosity or worry/anxiety? 
• Does it appear obvious what data would be interest

ing/informative or is it not clear how I would begin to 
investigate? 

• Does this imply studying my practice as it is or mak
ing a change? 

There are many ways for the presenter to work with the issue 
including showing a video clip, sharing and/or discussing jour
nal entries or student work, or simply talking through a ques
tion or observation that arises from the classroom. One suc
cessful group found that if the presenter introduced a specific 
issue being worked on and then showed a video clip from the 
classroom, then the rest of the group knew what to look for 
and was better able to provide help in the ensuing discussion. 
This group met for two hours every other week. The first 
hour was given to the featured presenter, and the second hour 
was used as a check in time for other group members to give 
updates on their progress and to conduct ongoing maintenance . 

All members of the group should be aware that different peo
ple will use the group in different ways and for different pur-

As the presenter works through a question or research project poses and the benefits may not always be immediately visible. 

with the support of group-members, her work should b1e7r111e11-·••••nll 
spected as hers regarding interpretation, any action 
taken, and the potential for publication; in addition, the 
right of the presenter not to have her work be discussed 

... .,. .. "" .. " .... "" .. '"-- who has never experienced coopera
tive learning as a student know what it is supposed to 
look like? How will she know if ... the mixture of si
lence and chatter is "learning" if she has always sat in a 
row with pencil poised to take notes ... ? 

outside of the group should be respected. 

A presenter whose turn is coming up may prepare for a 
session by refining the issue she is working on through 
consideration of the following questions: Continues on page 12 
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Dirty Words 

by Tom Griffith 

No one can teach English long 
before facing the issue of dirty 
words. I hit it about three 

weeks into my career, which began in 
the Peace Corps in Niger. An eighth
grade boy, whom I knew to be sala
cious-minded, came up after class and 
asked the English word for "Ia chose 
entre les hommes et les femmes" -the 
thing between men and women. I re
f'\lsed to tell him, saying he would only 
use it to shock people. No, no, he said, 
he would never even speak the word. 
He just wanted to know. After some 
more wrangling I relented and said, 
"All right. The word is 
'Thackeray'." The next day I ran 
into Mary Ellen Imlau, a volunteer at 
the health clinic. She asked me what 
had gotten into one of my students. 
He had approached her on the street, 
yelled "Thackeray! Thackeray!," and 
then run off giggling. 

That occurred outside the curriculum, 
yet it well illustrates the great allure of 
forbidden language. Profanity is like the 
crazy aunt in the cellar. We all know 
it's there, but in a classroom setting we 
may pretend it doesn't exist. Our stu
dents know better and occasionally press 
us for details. 

Should we give it to them? Should we 
make formal lessons on obscene lan
guage? I never thought much about it 
until 1991, when I was asked at Boston 
University to teach a course in slang, 
which was pioneered by Michael Feld
man, in response to student demand. 
My own response to the idea was dis
taste--why fill up a whole course with 
dirty words? But that, I learned, was 
prejudice. Slang involves much more 
than obscenity and is both a field of 
creativity and a major source of lan
guage renewal. Now I think we're re
miss not to include slang in vocabulary 
lessons, especially such items that stu
dents bring in themselves. 

But that doesn't solve the problem of 

The Fourth Estate 

words you wouldn't say around your 
mother. Before stating my own policy, 
such as it is, let me offer a couple of 
insights about dirty words. 

Fist, typological. I was fascinated to 
realize that for all their variety, there 
are basically only two sources of pro
fanity: bodily functions and religion. 
Think about the last swearing you 
heard. Chances are it had to do with 
sexual acts or excretion or else the 
Lord's name taken in vain. The words 
weren't used in those contexts, of 
course, but that's where they came 
from. Why? Why choose pictures 
from the opposite poles of human na
ture, our animality and our divinity, the 
ape and the angel? 

There ~~ mly two sources of pro-
fanity: I ns and •·eligion .... Why? 
Why cl1 l'rom the opposite poles 
ol' hum<m mnuo "'• uur· animality and our di
vinity, the ape and the angel'! 

That relates to the second aspect, the 
sociolinguistic. What function does 
profanity serve in human relations? 
Most obvious is as an expression of 
anger or other negative feeling. Robert 
L. Chapman offers some insights in the 
preface to his delightful American 
Slang: "Profanity... is a surrogate for 
destructive physical action. Freud once 
remarked that the founder of civilization 
was the firs man who hurled a curse 
rather than a rock or spear at his en
emy." 

A curse--that's the connecting link. In 
olden times language was seen as a 
channel for supernatural power. To 
curse someone was not just a ventilation 
of feeling; it was serious aggression. 
The most common profanity is, shall we 
put it, the D word, the one you used 
when the mosquito bit you last night. 
You probably weren't thinking this way, 
but its basic meaning is to invoke divine 
condemnation. In shorthand, you asked 
God to smite that bug. 

Whether we're religious or not, our 
English-language minds are suffused 
with religious imagery. When we in
tend great seriousness with language, 
we swear, in both senses. In a court-
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room, we swear to tell the truth with 
our hand on a Bible. In a n argument, 
we often swear with reference to the 
founder of Christianity. (Or were you 
praying the last time you shouted his 
name?) Even a mild oath like "bloody" 
derives from "by the blood of Christ." 
It's the back-handed compliment to re
ligion of an irreligious age. Yet given 
the decline of religion, it's not strange 
that the curse of choice nowadays is 
from the other, earthier group: the F 
word. Instead of wishing divine vio
lence on someone, we evoke the sex act 
as a form of aggression. Not very flat
tering to ourselves, but effective. Less 
charged, perhaps, is the S word used to 
denote something worthless: "What a 
pile of ! " Or we say it alone to 

show disgust, drawing out the satisfy
ing sibilance. 

In my experience, D, F and S are the 
Big Three, known to most ESL stu
dents even before they get here. 

Rather than teach them directly-
obviously, I'm a bit squeamish--I've 
made a game out of giving their milder 
versions. Appropriateness, register, 
when not to say a word--these are surely 
legitimate topics. Besides, it's a fasci
nating study in euphemism, achieved 
mostly by alliteration. I write up on the 
board: "STRONG" and "WEAK" 
forms of swearing. 

D gives us a rich family of darn, dem, 
dang, doggone, dagnab, dadburn. Its 
kindred G gives as gosh, golly, gad. 
From the Son of G: gee, jeez, jeepers 
creepers, criminy, crikes. F begets 
phooey, fudge, frigging. S is less fer
tile, offering only shoot or, for the truly 
delicate, sugar. 

These fascinate students. They quickly 
catch the patterns and can always pro
vide the strong forms themselves. Be
yond that, I simply urge caution in using 
such words, given their potential to of
fend. 

Which brings up the moral dimension. 
I mentioned mothers, and my own must 
have shaped my view. 

Continues on page 11 
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