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NEW TEACHER ROLES: 
ADVOCACYFORTHEXXICENTURY 

This article is based on materials developed in 1996 by 

TESOL for its advocacy efforts on behalf of the profession. 

by Federico Salas 

THE ROLE OF ADVOCATE IS 

INTIMATELY CONNECTED WITH 

BEING A TEACHER; ADVOCATING 

IS ABOUT INFORMING PEOPLE AND 

LETTING THEM MAKE CHOICES. 

In the climate of legislative change that has swept the country 

in the last few years, many bills have had and will have a 

lasting impact on education and social services. The welfare 

reform, the immigration reform, the re-authorization of higher 

and adult education, and other trends (like the move to out

source services to private providers and/or volunteer agencies) 

are just a few of the changes affecting the people we serve. 

These changes are far reaching, and their impact on education 

and human services will be felt for years to come. Educators, 

social workers, counselors, and their students and clients need 

not be passive spectators of the political and legislative 

changes that affect us· we need to assume new active roles and 

one of them is the role of advocate. Teachers feel 

inadequately prepared to meet the new challenges, and the 

TESOL affiliates are short of answers when it comes to 

putting together advocacy plans to help teachers become more 

effective. First, it is important to define the role and 

understand the political dimension of the student advocate. 

Second, it is very important to learn the processes necessary 

to be politically active, to get involved and to communicate 

with elected officials in order to effectively influence change 

to make a real difference. 

You, the teacher advocate, can be effective as an individual 

who gathers and disseminates information. Information you 

feel needs to be known can be shared with your colleagues 

and administrators, with adult students, with parents, and with 

concerned citizens in the community. In most instances, 

information is all what people need to take a stand and/or to 

organize themselves. The role of advocate is intimately 
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connected with being a teacher; advocating is about informing 

people and letting them make choices. You should not take 

your political position to the classroom, but you can engage 

the students in a healthy debate about the issues that affect 

them. Guide their debate and help them make decisions. But 

advocating is also about giving disenfranchised groups a 

voice; it is about informing authorities (elected or appointed 

officials) of the human dimension of the laws they consider 

and of the impact these laws have on real people. 

The political dimension of the advocacy role is tied to the 

issues you want to affect and to the level of activity in which 

you wish to engage. You can inform elected officials at 

different levels, meeting with them, writing to them, calling 

them on the phone. You may want to invite them to your 

classroom, learning center or school to show them the work 

you and your students are doing. You can write letters to the 

editor of your community newspapers, share information at 

PTO meetings, neighborhood associations, and in any other 

forum where you might be heard. One of the keys of 

successful advocacy is "doing your homework." Do not meet 

with an official unless you are prepared to answer questions; if 

you oppose a bill, make sure you know the advantages as well 

as the perceived disadvantages of the law. Try to know as 

much as you can about the issue and to understand both sides 

(you may end up changing your mind about an issue; it has 

happened to me.) If you write letters, make them short and to 

the point. 
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QUITE A QUOTE 

Paradigm shifts are like being in a room lighted 
by a red light, and then a white light comes on. The room 
looks different, and we see things that we could not see 
before. But the room hasn't changed, only what we are 

able to see of it. 

New Teacher Roles. Continued from page I 

Personalize your communication and stay away from form 
letters. Start with a point with which you know the official 
will agree; for example "I believe that everybody must learn 
English to be a productive citizen of the United States." 
Identify the issue, identify yourself, show what personal 
experience you have with the issue ("I teach ESL in a learning 
center serving hundreds of immigrants"), indicate your 
position, and tell the official what you want him/her to do. If 
you meet personally to make your case, find common ground 
(there is always something you both can agree on); start with 
the positive, talk about what you approve of what the official 
is doing (nobody likes being attacked from the outset and they 
will be on the defensive), then introduce the element on which 
you want action. Go on to other arguments supporting your 
position, and try to get a commitment from the official. And 
whatever else ·you do, focus on the human element. 
Personalize your experience with the issue, find success 
stories among your students, and show officials how the 
programs you want to defend help real people living in the 
communities that elected them. When you finish your letter or 
your meeting thank them for their time, and follow up. If you 
do not get the answer you want, ask them if you may send 
additional information supporting your position. If the answer 
you get is positive do not forget to write thanking the official 
for supporting you. 

When new roles are necessary, when problems require 
innovative approaches, there is a tendency to look up to the 
affiliates or the national organizations to take action. It is only 
natural to expect that our professional organizations will lead 
the way; however, this attitude fails to recognize that the 
affiliates are no more than a forum for our voices. The open 
discussion of issues among members, and the active 
involvement of the concerned professionals results in action. 
In general the TESOL affiliates will not take any action other 
than the action taken by th~ir members. If we want to affect 
change, we need to take action ourselves. The affiliates will 
respond in terms of support for the action wanted or initiated 
by groups of members. 

You may never have called it "advocacy," but you have been 
advocating for your students rights and for your program for a 
long time now. The only difference is that, in today's 
changing political climate, we need to re-focus our advocacy 
effort to make sure we are listened to, that our message is 
heard by those who can affect change, and that the most often 
ignored constituents of our political process are given the 
voice they deserve. 

Federico Salas, the editor of The Fourth Estate, is a 
member of TESOL's Sociopolitical Concerns 
Committee (SCC), and advocacy representative for 
Tex-TESOL IV. 
To contact The Fourth Estate call me at 281-591-9318, 
or by email at fsalas@nhmccd.edu 
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ENGLISH PLUS 

by Laura Newkirk Smith 

obvious: English is the dominant 

language in the United States. By their 

very language, these proposals imply 

that English in this country is threatened, 

language minorities mainstream and will 

ease their transition from their native 

tongue to English. But how could this 

possibly result when it proposes 

"English Plus recognizes the 
economic, social, and political 
benefits of diversity, and 
capitalizes on them in a growing 
competitive global market." 

and yet ironically, they do 
nothing to advance English 
fluency. This is because the 
political issue has been 
publicly framed as a 
bilingual one while it is 
really an issue of 

exclusion from voting, promotes 

increased govern-mental inefficiency, 

denies educational and equal 

employment opportunities, impedes due 

process and justice, and suppresses 

language? Quite simply, it can not. The 

true aftereffect of English Only 

legislation will be a climate of 

intolerance which will result in 

disenfranchisement, discrimination, and 

dissension because its intention is to 

deny identification of minority rights 

and promote hegemony. 

The politics of language has once again 

emerged as a compelling issue in the 

legislature. In fact HR123, a bill 

declaring English as the official 

language and prohibiting nearly all uses 

of other languages by the federal 

government, was reintroduced in 

January and is expected to return to the 

House for a new vote as early as May. 

In addition, three other "English Only" 

bills have been introduced this year. 

This attempt to legislate language is not 

surprising given that similar laws have 

been consistently proposed but, up until 

now, passed over by every Congress 

since 1981. What remains uncertain is 

whether this I 05°' Congress will vote 

HR 123 into law. It only seems fitting 

then that we examine what this language 

bill actually proposes and, why 

consequently, there should be a shift 

from English Only to English Plus. 

As written, HR 123 does more than 

ceremoniously declare English as the 

official language of the United States. 

HR 123 and many other English Only 

bills propose the following: 

• repeal voting assistance and 

bilingual balloting for limited

English speaking citizens 
• restrict all government employees, 

e.g., Congress, 911 operators, the 

courts, etc. from using languages 

other than English to communicate 
o end federal support for bilingual 

education 
• restrict the publication of all federal 

documents to English only 

It is apparent that these English Only 

initiatives do more than recognize the 
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xenophobia. Immigrants 
once gain have become the scapegoat for 

what ails America. English Only 

supporters erroneously contend language 

diversity is damaging to national 

cohesion, the economy, and will result in 

the eradication of the English language. 

House Speaker Newt Gingrich has even 

gone so far as to claim that failure to 

declare a common language would result 

in the end of civilization. The facts of 

the matter, however, are that immigrants 

contribute an estimated $10 billion every 

year to U.S. economic output, 94% of 

U.S. residents speak English, and 

embracing diversity results in a decrease 

of racial and ethnic intolerance. 

Support English Plus by contacting your 

congressperson, the editor, and/or your 

TESOL affiliate. Most importantly, 

reach beyond reaction by becoming 

proactive in educating your community, 

students, and fellow educators against 

the dangers that inherent ignorance of 

the issues can generate. 

Civilizations do not fall because people 

embrace, adapt, and integrate other 

A truly sensible approach to aiding cultures. Otherwise America would 

language minorities and consequently never have evolved, and it certainly 

the country at large is English Plus. would not be prosperous. It is because 

English Plus recognizes the economic, of immigrant ingenuity, determination, 

social, and political benefits of diversity, and success that America has and 

and capitalizes on them in a growing continues to thrive. Supporting the 

competitive global market. It position of English Plus ensures that the 

encourages English acquisition while democratic principles enumerated in the 

respecting native cultures and languages. Constitution and the Bill of Rights are 

English Plus does not use fear as a tactic upheld and promotes American 

to influence public opinion but uses competitiveness and diplomatic efforts. 

education and understanding ••••••• 

based on fact not fallacy. 

There has never been a more 
crucial time to support English 
Plus: HR 123 will be returning 
to Congress shortly, the 

Republican majority is led by 
Newt Gingrich, and while the 

'L-IVIIIZ3liOnS do not fall 
because people embrace, 
adapt, and integrate othe•· 
cultures. Otherwise America 
would never have evolved, and 
it certainly would not be 
prosperous." 

White House has indicated the 
President will veto HR 123, Clinton 

signed a similar English only bill into 

law in 1987 when he was governor of 

Arkansas. HR 123 and similar legislation 

have been deceptively presented to the 

public as a panacea which will help 

Recently moved in from San Antonio, 

Laura Newkirk Smith is a new member 

of Tex-TESOL IV and has volunteered 

to become an active contributor to The 

Fourth Estate. 
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TESOL SPEAKS ON EBONICS 

POLICY STATEMENT OF THE TESOL BOARD ON LANGUAGE VARIETIES 

October 1996 
As an international association that recognizes and values cultural and linguistic diversity, TESOL encourages the recognition and 

appreciation of all varieties of English, including dialects. creoles, and World Englishes, recognizes the desirability of hi- and multilingualism, 

promotes discussion and information dissemination regarding language varieties, advocates for dialect-fair assessment instruments and placement for 

students. and views positively the development of curricula that encourage awareness of language variation. · 

POLICY STATEMENT OF THE TESOL BOARD ON AFRICAN AMERICAN VERNACULAR ENGLISH 

March I 0, 1997 
The Board of Directors of Teachers of English to Speakers of Other Languages (TESOL) is committed to strengthening the effective 

teaching and learning of English around the world. Its mission is to develop professional expertise and to foster effective communication in diverse 

settings while respecting individual's language rights. 
In accordance with its Policy on Language Varieties (October 1996), TESOL affirms that the variety of English known as African 

American Vernacular English, Black English, Ebonies, and sometimes by other names has been shown through research to be a rule-governed 

linguistic system, with its own lexical, phonological, syntactic and discourse patterns, and, thus, deserves pedagogical recognition. 

The Board notes that effective educational programs recognize and value the linguistic systems that children bring to school. These 

programs use these linguistic systems as an aid and resource to facilitate the acquisition of Standard American English. Research and experience 

have shown that children Jearn best if teachers respect the home language and use it as a bridge in teaching the language of the school and wider 

society . Likewise, if the children 's cultural and social backgrounds are valued, their self-respect and self-confidence are affirmed and new learning 

is facilitated. 
TESOL thus advocates that teacher education include instruction in linguistics and in developing partnerships between the home and 

school. 
From TESOL Matters, Vol. 7 No. 3 

I PRENTIC.E HALL REGENTS 
"Settzng the Standard" 

.. ~~~~~~::~.a:to~l1dfo¥r wci·Hal~<l<las:Lil~·w · 
.. ~~, ')~!m:t;~.~il.cipln:€-tj:l·~i!reEag;ra m ::;· 
. , .:·, ·:·~~;'~t~i~n J ~~· ·.~~~[~~:~!!!~,~~·;:~~,~ !.'"B I i~s 

Word by Word Picture Dictionary 
. : •••••:.••••••el9~·~·~!•nl~,~!~tmi~!!t~: £!¥~!•••;•,·•' 

3,000+ key vocabulary words covering a wide 
range of relevant topics and situations 

Innovative Support Materials 
Literacy, Beginning, & Intermediate Workbooks + Audio Programs + Teacher's Resource 

Book & Activity Masters + 8 Bilingual Editions + Test Packages + Songbook & Song 
Album (CD & Cassette) + Wall Charts + Vocabulary Game Cards + Transparencies + Handbook 

of Vocabulary Teaching Strategies 

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
For more information on the 

Word by Word Vocabulary Development Program 
call Robin Davila, Prentice Hall Regents: 
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ARE YOU INTERESTED IN FORMING SPECIAL INTEREST GROUPS? 

IF SO, WE WANT TO HEAR FROM YOU. 

If you would like to join a group of professionals who share your interests in a specific area of ESL; if you know 

you can contribute your expertise, talent or time, or if you want to learn more and benefit from open exchange 

with your colleagues, please check the appropriate box in the form below, and fax it back to Betty Gilfillan. Her 

fax number is (7 13) 718-7745. Or call her on the phone at (713) 718-7750 . She will be glad to contact you. 

YES! I would like to be part of an ESL interest group within TEXTESOL IV. 

Name: ---------------- I am_ I I am not_ a member of TEXTESOL IV (Check one) 

Address: _________________________ Phone Number:--------

_Applied Linguistics 
Adult Education 

_Higher Education 
Materials Writers 
Teacher Education 

_Computer Assisted Language Learning 
_Elementary Education 
_International Teaching Assistants 

Please select three choices. 

_English for Specific Purposes 
_Bilingual Education 
_Program Administration 
_Secondary Education 
_Teaching to Deaf Students 
_ Intensive English Programs 

Intercultural Communication 
Video 

PRENTICE HALL REGENTS 
"Setting the Standard" 

Word by w_or~ BASIC 
Picture DICtionary 

···••q!!e;r~s¥!:~9~~~,.~U1~!ml he~~J i 
1, 500+ essentia I words for everyday 

language and survival needs 

Innovative Support Materials 
BASIC Literacy & BASIC Beginning Workbooks + Audio Programs + Teacher's Resource 

Book & Activity Masters+ 3 Bilingual Editions+ Test Packages+ Songbook & Song 

Album (CD & Cassette) + Transparencies + Handbook of Vocabulary Teaching Strategies 

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
For more information on the 

Word by Word BASIC Vocabulary Development Program 
call Robin Davila, Prentice Hall Regents: 
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1-800-435-3499 
Voice Mail Box #12075 
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The Rise 
and Fall 
of a 
Reading 
Experiment 

by Kristin Lems © 1996 

You're about to read a genuine 

Horror Story from my classroom, so I 

advise new teachers to bypass this article. 

There is no uplifting moral to the story. 

In fact, I'll tell you the only moral I can 

think of, right up front, and it's not a very 

heartening one: anything can happen in 

the classroom, or, to be current, "go 

figger." 
The setting for this tale is my 

weekend classroom, holding a group of 

intermediate level adults, average age 30-

ish, immigrants all, mostly from Eastern 

Europe, in a grammar-based, ·semi

intensive program. They like the program 

because they are orderly, organized 

people and they appreciate being shown 

that English is rule-governed and 

consistent. Many are Head Nurses in 

their native land; others are teachers or 

accountants. They have no motivation 

problems although job schedules wreak 

havoc on attendance and homework. 

Even so, they get quite a workout, 

including five solid hours on Sunday 

mornings, which kick off at 8:30am. 

Last year, I researched Whole 

Language and its application to family 

literacy activities, and I began to try some 

of these activities out in my ESL teaching. 

The idea that language should not be split 

into drills and skills but taught with a 

constant eye to meaning seemed to 

correspond well to things I knew about 

adult ed., and also melded nicely with our 

program's integrated skills approach, in 

which a single teacher allocates time to 

the various components in free alternation 

as needed. 
At the same time, I had also been 

noticing that a lot of the books I was 

reading to my young children at home 

were attractive and at a similar 

proficiency level to that of my adult 

learners. I noted that several programs, 

usually literacy programs, used children's 

literature to teach reading to adults. So I 
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decided to try out a children's book 

reading project in my ESL classroom. 

I chose the first 45 minutes on 

Sunday morning as the target time, since 

large group activities never seem to work 

at that hour due to student lateness. 

Pleasure reading seemed like a perfect 

way to purposefully occupy the punctual 

students while not leaving the latecomers 

behind in core course content. 
I gathered about 150 children's books 

from my kids' collection (no shortage 

there; friends have to pick their way 

through my house, slipping and sliding 

over books), screening the books for 

language level and content of interest to 

adult readers, and put the books in a large 

drawer. Every Sunday morning a couple 

of designated helpers hauled them into the 

classroom, and I displayed them on my 

large desk. Students were instructed to 

come up, choose one, read it, and then 

exchange it for another, for forty five 

minutes. They could read with or without 

dictionaries and do whatever they liked, 

as long as they didn't disturb the other 

students. There were no evaluative 

activities and no quotas. I explained, 

"The best way to learn to read is to read." 

And off we went. 
The course passed quickly and the 

books were a big hit. I made an 

evaluation sheet for the book reading 

project and the response came back 

solidly positive. Parents especially loved 

it, and followed up with library visits to 

find more titles by a favorite author or 

illustrator. Two students were dubious 

about the fact that they were children's 

books rather than textbooks or readers, 

but generally enjoyed themselves and felt 

it was valuable. I carried on with the 

project the following quarter and added to 

the pile some appropriate adult 

publications, to cover all bases. Everyone 

seemed pleased, and one or two chose the 

adult fare while the rest preferred the 

children's books. I did it a third quarter. 

The experiment was quickly becoming a 

tradition. 
The experiment had some problems 

to work out, but they were minor. For 

one, too many students started straggling 

in toward the end of the 45 minutes, once 

they realized there were no grades 

connected to the project. Also, some 

students simply could not resist trying to 
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furtively complete unfmished homework 

under the books, despite my prohibition. 

Finally, on Sunday test days, it was 

impossible to maintain a relaxed enough 

atmosphere to do any pleasure reading. 

They wanted to cram and review and 

nothing could stop them. 
I worked on these problem areas, and 

had even gained enough confidence to 

publish a small article about my apparent 

success in an adult ed. newsletter, when I 

entered my fourth quarter, and all hell 

broke loose. 
For some reason, perhaps a larger 

than usual share of former teachers, a 

couple of highly competitive class 

members, or too many Bad Hair Days, the 

fourth class despised the activity from 

Day One. Three women flatly refused to 

touch the books, haughtily opening up 

their own reading matter; there were 

constant whispered conversations and 

hate looks; it was hard even to recruit a 

helper to lug the books. Then an 

anonymous student called the office and 

complained bitterly that I was wasting the 

students' time and money, and that she 

"spoke for the group." She declared that 

they could do pleasure reading on their 

own, and that my job was to teach them 

grammar. 
Meanwhile, I had been stonewalling 

valiantly, assuring them tjey'd be amazed 

at how much better they would read by 

the end of the course and informing them 

it was a time-honored class tradition, but 

after the call to the office, I realized we 

were playing hardball, and I needed to get 

my head out of the sand. I quickly wrote 

a "mid-quarter class survey," to be filled 

out anonymously, with twelve multiple 

choice questions. I included several 

questions about use of class time and 

focus, and, around question six, casually 

inserted: "I think the children's book 

reading project is: a) very valuable, b) 

somewhat valuable, or c) a complete 

waste oftime." 
Out of a class of twenty, no fewer 

than twelve marked "c!" I was in shock. 

They didn't fmd it even "somewhat 

valuable!" If 60% of the class found the 

project a complete waste of time, it was 

beyond debate. 

Continues on page 7 
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The Rise and Fall of a Reading Experiment (cont. 
from page 6) 

The following Sunday at 8:30, with no further explanation, I had them open their grammar books. They looked smugly satisfied as 

we slogged through the exercises. Not a single student asked what had happened to the children's books. 

My troublemaker called the office one more time, apparently inconsolable at having spent four whole hours of her life reading 

children's books in English. And at our last day party, the class actually presented me with a children's book, in Polish, as a fmal 

statement. I actually enjoyed receiving it, but they had made their point: they were giving me something they considered as worthless to 

me as the English children's books seemed to them. · 

A year passed and I let the books molder in their drawer for four quarters while I undertook other risky endeavors with group singing, 

and, most recently, those embarrassingly-revealing dialog journals. But now, having waited a year to be sure all the old miscreants have 

been flushed out of the program, I've launched the children's book reading project anew to my new class. If they fmd me a bit too eager to 

justify the benefits of the regimen, they will not fmd out why. After all, anything can happen in the classroom. Go figger. 

by Kristin Lems 
National-Louis University 
18 S. Michigan 
Chicago, IL 60603 
klem@whe2.nl.edu 

~; . 

This is the second in a series of articles that our friend, Kristin Lems, from 
Chicago, is contributing to Tile Fourth Estate. 

Visit her music home page at http://users.aol.com/klems2 

PRENTICE HALL REGENTS 
"Setting the Standard" 

Components: 

Student Books 

Activity Workbooks 

Teacher's Guides 
Audio Programs 

Picture Cards 

Test Packages 

An all-new, full-color second edition 
of this best-selling basal series! 

ExpressWays, now in a completely new, full-color 
second edition, features four levels that integrate 
lifeskill topics (including employment), functions, 
and grammar. A variety of role playing, cooperative 
learning, critical thinking, problem-solving, and 
community tasks offers students interactive, 
student-centered learning that is relevant to their 
varied needs and interests. 

ExpressWays works together with these 
additional Moli.nsky __ ,?c:Biiss programs-to· 

provide instruction at-·all l an9t-.~age levels:. _ 
'' ) - A"tcess~.Joundiitions-,;, -_, _, , -

Communicator T& 11, Navigator, 
Side by Side TV & Video Workbooks 

••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
For more information on these innovative Molinsky & Bliss 

programs call Robin Davila, Prentice Hall Regents: 
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A Multicultural Conference to promote better understanding in the 

helping professions of multiculturalism and its impact on mental 

disabilities. 

Hosted by: Mental Health and Mental Retardation Authority of 

Harris County, the Texas Department of Human Services 

Focus: Access/Advocacy 

FOCUS ON THE FUTURE 
Meeting the Challenges of the 21ST Century 

September 18-19, 1997 Holiday Inn Hobby Airport 

A Conference for 
Literacy and ESL 
Developmental Studies 
Welfare Refonn 

Sponsored by: 

Adult and Continuing Education 

Workforce Development 

Houston Community College, North Harris College. University of 

Houston, Harris County Department of Education. Harris County 

Agricultural Extension Services. Houston READ Commission 

Literacy Advance of Houston, Texas Dept. of Criminal Justice 

Workshops, Presentations, Round Table discussions, panels of 

experts, and more. 

Clinical Services 
Pursuing The Future Learn how to prepare your students for the challenges ofthe coming 

century. Prepare yourself for the future! 

Who should attend: Physicians. Psychologists, Nurses, Mental 

Disabilities Professionals, Teachers. Families ... Early Bird Registration 

Cost: $45.00 per day or $120.00 tor a tour day package 

Agencies with 5 or more full registrations pay $95.00 each 

$70.00 includes breakfast, two lunches, snacks and reception 

Late/On site Registration. 
$80.00 

Contact: 

Continuing Education Units Available For more information or for registration contact: 

Laura Gansert 
2850 Fannin 
Houston, Texas 77002 
(281) 863-7438 

Dr. Ali Khansari, Chair 
Houston Community College 
(713) 718-7579 

Basic Literacy for Adolescents & Young Adults 

On the Write Track: 
Basic Litency for Secondary Students 
Written by Deborah Becker Cotto 

Edited by Sharron Bassano 

Beginning literacy students can succeed in the ESL 

classroom! You can motivate and challenge your students 

with On the Write Track, a student text book designed for 

students who have had limited schooling and lack the 

basic skills needed to succeed in the classroom. This text 

addresses the specific needs of the beginning literacy 

learner with age-appropriate materials. It meets learning 

needs with comprehensive and challenging input for all 

learners in the multi-level classroom. 

Get on track with On the Write Trsclt/ 
ISBN 1-882483-38-3 Student Book $16.95 

ISBN 1-882483-39-1 Teacher's Guide (with reproducible Black Line Masten) $14.50 

ALTA BOOK CENTER PUBLISHERS FAX: 800 ALTA/FAX • 41 s 692-4654 
14 Adrian Court, Burlingame; California- 94010 USA PHONE: 800 ALTA/ESL • 41 S 692-1285 
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