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While much of how we experience the world and the meaning we derive 
from it is afforded us through language, we are not merely recipients of 
language and all that it communicates, we are also active participants in the 
creation of our world through our use of language. Though L2 learners may 
strive for accordance between their intention and expression, often 
limitations in proficiency and L1 interference errors in grammar betray their 
goals for effective communication, which may result in misunderstanding 
and potentially injurious consequences. Grammar alone does not encompass 
the totality of communication. However, helping learners develop a solid 
understanding of the structure of language may enable them to more 
effectively express their intentions and more fully harness the power of 
language. In an effort to improve the quality of grammar instruction for my 
learners, the current paper seeks to evaluate the presentation of relative 
clauses – a particularly important and widely used, yet challenging 
grammatical feature for my adult Arabic L1 learners – in two English 
language textbooks and propose a corpus-based approach that may meet 
their specific communicative needs. 
 
Rationale for Proposed Instructional Approach 

Grammar provides the structure of language and expresses relationships 
among lexical items, which is important for conveying and grasping meaning; 
nonetheless, the instruction of grammar in the second language classroom 
has been a controversial issue (Ellis, 2006; Nassaji & Fotos, 2004). For 
example, in their review outlining the various positions taken on grammar 
instruction, Nassaji and Fotos (2004) note that detractors of grammar 
instruction cite earlier SLA research, which suggested that second language 
learning mirrored first language acquisition and that explicit instruction of 
grammar rules was unnecessary for development. While acknowledging that 
the stages of acquisition of certain forms in second language learning may 
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resemble those of L1 acquisition, Nassaji and Fotos (2004) maintain that 
raising learners’ awareness through explicit instruction may be beneficial for 
L2 development. In fact, Skehan and Thomasello (as cited in Nassaji & Fotos, 
2004) suggest that attending to language form apart from meaning is 
necessary for its mastery.  

Learners may benefit from instruction in a wide range of forms; however, 
a number of factors may constrain the scope of grammar instruction to a 
purposefully chosen few. Ellis (2006) pinpoints several considerations that 
may inform teachers’ selection of grammar points to teach, including 
markedness, or variance from a more typical form or construction within a 
language, and differences in form between English and learners’ L1. The 
focus on relative clauses in the current paper reflects the prominence of this 
form in English (Folse, 2009) and the pattern of interference errors in its 
usage among adult L1 Arabic learners of English. Relative clauses draw on 
learners’ knowledge of grammatical constituents and punctuation and serve 
as a litmus test for learners’ advanced proficiency and ability to use a variety 
of sentence types in standard language assessments, including IELTS and 
TOEFL. Moreover, the transference of features from my learners’ L1 of 
Arabic often results in inappropriate inclusion and usage of adjective 
pronouns. For example, in the inclusion of subject and object pronouns are 
frequent interference errors observed as illustrated in the following 
sentences: I know the instructor who she taught the class and He is the 
student that I know him. Such errors may likely result from differences in the 
treatment of pronouns (particularly, markedness of antecedent animacy), 
word order, and restrictive and nonrestrictive information between English 
and Arabic (Al-Washali & Husnain, 2013; Folse, 2009; Smith, 2001). Having 
such insight into the significance of relative clauses in English, as well as 
patterns of interference, allows for more targeted and awareness-raising 
instruction that may lead to more effective learning. Given the importance 
of this language form, it is worth exploring its current treatment in 
instructional texts. A review of two English language course books below 
provides an opportunity for the exploration of how grammar may be more 
effectively integrated into language instruction, followed by a proposal for 
the inclusion of corpus-informed grammar instructional material specifically 
for relative clauses.  
 
Evaluation of English Language Course Books 

Although the appropriateness of grammar teaching has garnered 
considerable debate, grammar-focused instructional materials comprise a 
significant portion of published English language teaching texts (Byrd, 1995) 
possibly reflecting a shift in conversation toward best practices in grammar 
instruction rather than its inclusion in curricula. Expanding the discourse on 
grammar teaching, Byrd (1994, 1995) outlined a number of important 
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considerations in developing effective instructional materials, including “the 
three Es” of explanations, examples, and exercises (p. 48). These three factors 
provide a useful heuristic for evaluating the presentation of grammar in 
instructional materials and are used to review the treatment of relative clauses 
in two English language textbooks often used in English language courses at 
UAE-based engineering and applied sciences polytechnic where I teach. In 
addition, these factors serve as a guide for the development of materials 
tailored to the needs of my learners proposed in the current paper. 
 
Use of Explanations in Sample Textbooks 

Among the elements materials developers consider in producing grammar 
texts is the inclusion of “accurate, appropriate, and useful” explanations 
(Byrd, 1995, p. 50). Byrd stresses the importance of providing explanations 
that are intended for both teachers and students. While learners may be the 
most apparent audience of course books, requiring clear and accessible 
explanations, teachers also look to course book explanations as resources in 
clarifying particularly complex grammar points (Byrd, 1995). The course 
books used for English classes at my institution vary in the quality of 
explanations provided on relative clauses. For example, Hill’s (2012) English 
for Information Technology textbook takes a more direct approach and 
describes the use of relative clauses in the statement,  

“We can use relative clauses as part of a definition, to give important 
information about something or someone (e.g. to explain the function of 
something or to say who does something). We use the relative pronouns 
which/that for things and who/that for people,” (p. 22).  

The explanation includes basic elements of usage of the form, relative 
pronouns, and the distinction between human and nonhuman referents. The 
inclusion of linguistic terms is minimal; however, the explanation is lengthy 
and unduly convoluted, which may detract from learner accessibility. Further, 
no additional information is provided for instructors to elaborate on more 
detailed aspects of the form for further elucidation. An alternative approach 
may include addressing the use of relative pronouns for objects and persons 
individually followed by an example for each. Examples substituting the use 
of that for both objects and persons in the same sentences may be presented 
afterwards along with commentary encouraging learners to notice the 
interchangeable use of that for which and who. As an expansion exercise, 
instructors may be prompted to provide additional examples for which 
learners have the opportunity for hypothesis testing by practicing adjective 
pronoun substitution.  

Cotton, Falvey, and Kent’s (2008) Language Leader is, in contrast, more 
expansive and takes a slightly indirect approach in its explanation of relative 
clauses. For example, consciousness-raising activities involving the 
identification of adjective pronouns in a short reading passage is used to 
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introduce the form. A caption at the bottom of the page references a more 
detailed explanation of the grammar in an appendix at the end of the text, 
which provides sentence-length explanations of significant aspects of the 
form followed by an example of that feature. The language reference 
appendix distinguishes defining from non-defining relative clauses and 
relative pronouns from relative adverbs – each providing at least one example 
of its usage. For instance, the following explanation and example of a 
defining relative clause is given: “Using defining relative clauses to identify or 
define things, ideas, places, time and possessions. Children like subjects 
which interest them [emphasis in original]” (p. 148). In separate column, non-
defining relative clauses are contrastively defined along with an example:  

“Non-defining relative clauses give information about something in the 
main clause, but do not help to identify or define it. The President, who is 
currently on a trip to the USA [emphasis in original], said he disagreed with 
the decision. (We know who the President is without the information in the 
relative clause.)” (p. 128) 

Although linguistic terms are used in the explanations, the use of simple 
and basic compound sentences facilitates learner comprehension.  
 
Use of Examples in Sample Textbooks 

Closely related to explanations, examples serve several functions for 
learners, including clarification, confirmation of accuracy, and practice of the 
form (Byrd, 1995). Examples may appear in the form of individually 
presented words, in sentences, or in larger discourse samples beyond the 
sentence, such as paragraphs and longer passages. Byrd (1995) also outlines 
a number of features to consider in creating examples for instructional 
materials, including sufficiency of information for learning and 
contextualization of examples. While both English for Information 
Technology (Hill, 2012) and Language Leader (Cotton, Falvey, & Kent, 2008) 
provide examples at the sentential and discourse level as reading passages, 
the texts differ in the quantity of exemplars and their contextual relevance.  

In English for Information Technology (Hill, 2012), relative clauses are 
presented in the unit on data communication and introduced in the reading 
passage focusing on networks. The passage of three paragraphs contains five 
instances of relative clauses. However, only two examples of sentences 
containing relative clauses are paired with the explicit explanation of the 
grammatical feature, and, in both instances, the examples are of subject 
clauses: “She’s the person who/that [emphasis in original] looks after 
networks” and “The internet is a network which/that covers the world” 
(p.23).  Although relative clauses are addressed in the text, insufficient 
information about the usage of other aspects of the form, including object 
pronouns and adjective adverbs, may lead to overgeneralization errors and 
prove counterproductive to mastery of this form.  
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In Language Leader (Cotton, Falvey, & Kent, 2008), the topic of 
education provides the thematic context for the presentation of relative 
clauses. As with English for Information Technology (Hill, 2012), relative 
clauses are introduced in a thematic reading passage. The excerpt on Maria 
Montessori in Language Leader is seven paragraphs in length and contains 
six instances of relative clauses. Although the frequency of this form relative 
to the length of the passage means less exposure overall, the examples of 
relative clauses are more representative of the various features of the form 
than those in the English for Information Technology (Hill, 2012). For 
example, the text includes possessive relative clauses, as well as constructions 
using relative adverbs of time and location. In addition, the language 
reference appendix provides a greater inventory of examples along with 
explanations of the form. The variety of examples presented in the reading 
passage along with a number of “noticing” activities at the end of passage 
help to provide a more complete picture of the variations in usage and form 
of relative clauses needed to more effectively master the grammatical feature. 
As the topic of the unit is education, the examples provided at the end of the 
reading passage include thematically-relevant lexical items and engage the 
content of the passage in addition to providing form exemplars. However, 
examples of relative clauses in the language appendix do not maintain 
thematic coherence and appear to be primarily illustrations of form. 
Nonetheless, the inclusion of the appendix at the end of the Language Leader 
(Cotton, Falvey, & Kent, 2008) does provide instructors with additional 
resources for elaboration on the form.  
 
Use of Exercises in Sample Textbooks 

Although Byrd (1994, 1995) cautions against the application of false 
dichotomies – including those juxtaposing fluency and accuracy, process and 
product, authenticity and inauthenticity, as well as least and most 
communicative – she does, however, recommend establishing a “checklist” 
or set of guidelines that inform the creation of appropriate exercises in 
grammar textbooks. Included among the suggested guidelines are 
considerations for learning style, pairing and grouping, language modalities 
addressed, and time and energy requirements for activities. Byrd (1995) also 
highlights other factors such as constraints on available space that influence 
the materials developers’ decision-making. Both Language Leader (Cotton, 
Falvey, & Kent, 2008) and English for Information Technology (Hill, 2012) 
are compact course books efficient in the presentation and formatting of 
grammar items. However, the quantity and quality of exercises included in 
both serve as additional points of divergence.  

English for Information Technology (Hill, 2012) provides opportunities 
for the practice of relative clauses in exercises that target receptive and 
expressive language skills. For example, in one exercise, learners underline 
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each relative pronoun presented in the reading passage on networks and draw 
arrows to their antecedents. In the second exercise, learners work in pairs 
explaining a number of items used in computer networking with the use of 
relative clause constructions. Both activities vary in the degree to which they 
elicit meaningful language use, with the pair exercise as the more 
communicative of the two. As the textbook is designed for ESP courses in 
information technology, the relative clause pronoun identification and paired 
speaking activities are contextualized and address a relevant topic in this field. 
However, the inclusion of only two activities provides insufficient 
opportunity for practicing, which is essential for ultimate communicative use 
of the form (Savage, 2010). Furthermore, limiting practice to two tasks misses 
other opportunities for language instruction. As Byrd (1995) mentions 
various activities may be used to accomplish different objectives. Although 
the relative pronoun identification task directs learners’ attention to the use 
of relative clauses in meaningful discourse beyond the sentence, the exercise 
does not engage the content of the passage.  

Language Leader (Cotton, Falvey, & Kent, 2008) offers a more diverse 
and in-depth array of language practice exercises ranging from activities 
focusing on individual relative pronouns and adverbs to activities targeting 
the process of subordination with embedded relative clauses and punctuation 
– a feature of language usage rarely taught directly (Byrd, 1995). The textbook 
includes multimodal activities developing written and oral language skills in 
individual, pair, and group configurations. The exercises also provide deeper 
engagement with the grammatical form and concepts presented in the unit 
through task-based problem-solving activities and discussion questions. The 
larger size and broader scope as a general English integrated skills course 
book likely provided the materials writers’ a level of flexibility in the variety 
of exercises and breadth of content included in the textbook.   
 
Proposal for the Development of Relative Clause Instructional 
Material 

Hill (2012) and Cotton, Falvey, and Kent (2008) exemplify varied 
approaches to the instruction of relative clauses to L2 learners of English. 
Both are multimodal, integrated texts; however, each differs in scope, with 
English for Information Technology serving as an ESP course book for the 
development of communication skills in the context of the information 
technology field whereas Language Leader targets learners of general English. 
Moreover, each text differs in its presentation of grammar explanation, 
examples, and exercises – Byrd’s (1995) three E’s of grammar instruction. As 
the variations in approach to the instruction of relative clauses in each text 
illustrates, no one text is exhaustive in its treatment of grammar, its 
representation of authentic, contextualized usage, or opportunities for 
practice, and, consequently, does not necessarily meet the spectrum of learner 
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needs in a given context. Considering the specific communicative needs of 
the adult Arabic L1 learners in my courses, I attempt to outline an approach 
to the development of instructional materials for relative clauses that 
incorporates elements of both the Hill (2012) and Cotton, Falvey, and Kent 
(2008) texts, as well as supplementing corpus-informed features I believe 
would most effectively address the needs of my learners.  

Discussing the historical development of corpus linguistics, Conrad 
(2000) points out that innovations in information technology have yielded 
insights into grammar usage from corpus-based studies that were previously 
impossible to obtain – namely, the importance of context in the distribution 
of grammatical forms in discourse. Conrad (2000) further points out that 
while developments in grammar instruction have not significantly capitalized 
on findings from corpus linguistic data, it does, however, have a role to play 
in shifting the focus from accuracy in form to contextual and register 
appropriateness. A key objective of the courses I teach is to help learners 
develop communicative competency in vocational registers in the technical 
fields of their chosen diploma programs. This is particularly the case for my 
ESP courses including English for Oil & Gas and English for IT Specialists. 
Therefore, instructional materials for such courses will include the 
presentation of relative clauses embedded in corpus-informed discourse 
from these industries.  

The proposed lesson features a short reading passage that describes 
several types of external USB storage devices (Appendix B). The text is an 
extract from an authentic online information technology magazine and 
includes high frequency technical vocabulary from the Corpus of 
Contemporary American English (Gardner & Davies, 2014). The focus on 
data storage in the reading passage establishes the thematic context for the 
unit, which is also reflected in the subsequent activities. The topical 
continuity reflects an effort to create cohesion in the lesson while providing 
examples of relative clause usage in a familiar context and discourse genre, 
which may facilitate the mastery of this grammar point. The text also includes 
high frequency technical vocabulary, which reflects Conrad’s (2000) 
recommendation for greater integration of vocabulary in grammar 
instruction. While the reading passage offers an example of relative clause 
usage in written discourse, the lesson may also include an audio component, 
as well as its transcription, featuring a conversation between colleagues 
highlighting the use of relative clauses in oral communication in contrast to 
more formal, written discourse (Bennett, 2011; Carter & McCarthy, 2006; 
Hinkel, 2013). 

 Savage (2010) outlines several approaches to the presentation of 
grammar in instructional materials. While the advantages and disadvantages 
of explicit grammar instruction has been the focal point of much discussion 
in second language research and English language teaching, a growing body 
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of research evidences the benefits of and signals a move toward more explicit 
approaches (Cowan, 2008;  Ellis, 2006; Nassaji & Fotos, 2004). The proposed 
instructional materials adopt a hybrid approach to grammar presentation by 
initially withholding explicit explanation of relative clause usage in order to 
encourage learners’ awareness and hypothesis building through the analysis 
of a short corpus of authentic examples selected from various thematically-
related sources. This more implicit presentation of relative clauses is later 
followed up by in depth treatment of relative clause usage with examples and 
practice exercises in the appendix, as presented in Language Leader (Cotton, 
Falvey, & Kent, 2008). 

As illustrated in Appendix A, learners are first presented with a small 
corpus of statements containing relative clauses followed by a set of 
questions to guide and encourage hypothesis formulation of their usage. The 
hypothesis formulation activity is then succeeded by a reading passage 
containing examples of relative clauses in context (Appendix B).  While the 
aim of both the reading passage and corpus is learner consciousness-raising, 
the corpus offers breadth of exposure of the grammar feature to highlight its 
usage across a wide range of contexts. The reading passage, on the other 
hand, provides a more contextualized presentation of relative clauses that 
seeks to illustrate how this form contributes to the creation of meaning in 
discourse.  

Gibbs (as cited in Jordan, 1997) outlines a “student-centered approach” 
(p. 14) to explore learners’ experiences of studying in which learners are 
presented with exploratory questions which they work through individually, 
then in pairs, followed small group interaction. This approach has been 
adapted for the noticing exercises at the beginning of the unit, as well as in 
the reflection exercises at the end of the lesson, as it fosters both learner 
independence and exchange of ideas and problem-solving with other 
students (Jordan, 1997).  

 Folse (2009) and Savage (2010) highlight the importance of presentation 
and consciousness-raising as a precursor to expectations of learner 
production of grammar forms. The proposed lesson introduces learners to 
relative clauses through noticing activities followed by a reading passage 
containing the form, as well as practice drill exercises in manipulation of the 
form. Despite having lost favor as an acceptable method in language 
instruction, drill exercises may, nonetheless, prove beneficial in facilitating 
fluency in form usage through repetition and memorization (AzarGrammar, 
2012; Savage, 2010). Such exercises, however, lead to activities that encourage 
learner production of the form. For example, learners engage in partner 
speaking activities for authentic and contextualized communication 
(Appendix C). In the exercise, learners must use relative clauses to explain 
various types of storage. The speaking exercise is followed by a written 
activity in which learners gain practice in using the form in discourse beyond 
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the sentence (Appendix D).  
Developments in corpus-based research have advanced the body of 

knowledge on grammar considerably and hold promise for second language 
instruction - and grammar instruction, particularly (Conrad, 2000; Bennett, 
2010). While training in corpus linguistic methods may help teachers more 
effectively integrate corpus data into their instruction, possibly lead to better 
learner outcomes, their usage is not restricted to teachers. As Bennett (2010) 
illustrates, learner-generated corpora may be an invaluable self-directed 
language learning resource. In order to help learners generalize their 
awareness of relative clause usage in discourse outside the classroom, the 
proposed approach includes a corpus collection extension task. For example, 
learners must collect at least 10 authentic examples of relative clause use from 
written and oral discourse (Appendix E). Similar to the consciousness-raising 
activities presented at the beginning of the unit, learners are also encouraged 
in this task to analyze the data they have collected and theorize about the 
patterns of usage they have observed. As a final reflection exercise, learners 
are also asked to review their initial hypotheses about relative clauses in light 
of what they have learned throughout the lesson and to discuss ways the 
activities and collected data have either confirmed or rejected their initial 
views.  
 
Conclusion 

 Discussions surrounding grammar in English language teaching have 
often centered on the appropriateness of its instruction (Cowan, 2008 ; Ellis, 
2002; Folse, 2009; Nassaji & Fotos, 2004). Although arguments against 
grammar teaching express concerns over the development of learners’ 
declarative knowledge of forms at the expense of competency in their usage; 
however, current second language research have yielded findings highlighting 
the benefits of direct grammar instruction (Nassaji & Fotos, 2004). Such 
emergent supporting research appears to have redirected the conversation 
surrounding grammar toward best practices and materials development 
(Byrd, 1995; Savage, 2010).  

Using Byrd’s (1995) criteria of explanation, examples, and exercises in the 
development of grammar instructional material, the current paper evaluated 
the presentation of relative clause instruction in two English language 
textbooks commonly used in courses taught at my institution. Variations in 
the treatment of Byrd’s “three E’s” highlighted the need for the purposeful 
development of supplemental instructional materials that meet the 
communicative needs of the adult Arabic L1 learners enrolled primarily in 
the ESP courses I teach. The proposal sought to capitalize on the insights 
into the distribution of patterns of relative usage afforded by the use of 
corpus-based data. While no text is completely comprehensive in coverage 
or perfectly meets the needs of its intended audience, the proposed 



Williams, C. 

42 

instructional approach integrated elements of English for Information 
Technology (Hill, 2012) and Language Leader (Cotton, Falvey, & Kent, 
2008),  toward helping my learners develop competency in English form in 
order to more fully harness the transcendent and actualizing power of 
language.   
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Appendix A 
 

External Storage 
  

Directions: Review the sample 
sentences below and answer the 

questions that follow. 
 
 

The USB 3.0 port is 
there for external 

storage,
which 

can be used for everything the 
internal storage can be used for. 

I have a usb storage that 
is connected to mynet750 to send 
data. 

We employ A+ certified 
technicians 

who 
specialize in installing computer 
parts. 

Just ask any cloud 
administrator

that 
learned the hard way there’s no 
undo feature. 

 
1. What are the words in bold used for? 
2. What similarities and differences do you notice about the how the 
words in bold are used in each sentence? 
3. Based on the sentences above, can you think of any rules for using the 
words in bold? 
 
Directions: After answering the questions above, work with a partner to generate more 
ideas about the sentences in the table. In the space below, write down any additional ideas 
you have.  
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Appendix B 
 

Directions: Read the passage below and answer the questions that follow. 

  

 
4 Types of flash storage: Which is right for you? (Kattau, 2013) 

 

(1) But there is no one-size-fits-all approach to 

flash, according to NetApp. (2) They say 

enterprises need to adopt an approach that 

offers support on all levels of the stack—with 

the right mix of performance, capacity and 

economics to accelerate business. (3) The 

company also states how “flash storage changes the way in which data 

performance is delivered” and “how implementing the right type of flash 

can deliver true business impact.” 

(4) Let’s take a brief look at the four types of flash storage that 

are mentioned in the infographic below. According to NetApp, the first 

kind is server flash, which is cache storage. (5) They say this provides the 

fastest access with the lowest capacity.  

(6) The second type of flash storage is called all-flash array, which they 

describe as persistent storage that provides submillisecond access with 

larger capacity. (7) Use of all-flash array is expected to grow to $1.6 billion 

by 2016, according to the aforementioned IDC study. 

(8) The third type is traditional storage with flash. (9) This is also persistent 

storage, with scalable, cost-effective capacity, according to NetApp. 

(10) Hybrid array is the fourth type of flash storage, which NetApp 

describes as an intelligent caching solution that provides submillisecond 

access for cached data and leverages HHD for capacity. 
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1. What kind of approach do enterprises need to adopt? Underline the 

section in the passage that contains this information.  

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

 

 

2. What does “that” in sentence 4 refer to? 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

 

3. There is a comma (,) before “which” in sentences 4, 6, and 10, but 

there is no comma before “which” in line 3. Why do you think this is the 

case? 

 
__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 
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Appendix C 
Student A 
 
Directions: Work with a partner and take turns describing and explaining 
the function of the storage device shown the picture below. Be sure to use 
adjective pronoun (who, which, that) in your description. 
 
  

 
 
 
 
Student B 
Directions: Work with a partner and take turns describing and explaining 
the function of the storage device shown the picture below. Be sure to use 
adjective pronoun (who, which, that) in your description.  
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Appendix D 
 

 
 

 
Directions: Conduct an internet search on an external storage device (or 
service) that you often use but was not discussed in this lesson. Write a 
short review of the device and include the following information: 
 
● A description of how the device looks (you may also include a picture 
of it) 
● A graphic illustrating how it works (if you choose to write about a 
service rather than a device) 
● An explanation of how the device or service works  
● Your reasons for using the device or service (this may include special 
features) 
 
Your review should be at least one paragraph long and include at least 5 
uses of relative clauses.  
 
__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________ 
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Appendix E 
 

Directions: At the beginning of this lesson, you analyzed a small sample of 
sentences containing relative clauses and generated ideas about how relative 
clauses work and what they are used for. For this assignment, you will 
collect your own sample of relative clause usage.  
 
Here are the details of your collection: 
 

 
After collecting your sample, write a short 1-2 paragraph analysis of your 
data. In your analysis, consider the following questions: 
 
● How were relative clauses used in the examples?  
● What patterns did you observe? For example, was there a preference 

for a particular type? 
● Were there differences in usage between spoken and written forms? 

Between topics discussed? Between situations or contexts in which 
they were used? 

● For written examples, were clauses punctuated? 
● What conclusions could you draw about relative clauses based on your 

sample? 
● Did your finding surprise you? Why or why not? 
  

●  At least 10 instances of relative clause usage (review the 
appendix for explanations and examples of different types of 
relative clauses)  
●  Examples may come from reading materials, such as: 

o  Books, 
o  Magazines 
o  News articles 

●  Your examples may also come from spoken sources, 
including:  

o  Class lectures 
o  TV and radio news reports 
o  Conversations


