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Abstract 
Culture Bumps in Global Classrooms is a free app that compares ten 
common behaviors in university classrooms around the globe. These include 
day-to-day situations such as coming to class late, working in groups, using 
electronics, and showing respect to the professor. The behaviors in 24 
countries around the world are compared with those in the USA. The app 
provides an overview of both the similarities between the two countries as 
well as the culture bumps. This paper will discuss some informal teacher 
observations about using the app to encourage students to assume 
responsibility for classroom management, to create a supportive classroom 
ethos and to generate a meaningful connection between classroom behaviors 
and cultures. This connection ultimately allows students to understand the 
concept of cultural relativism at a conscious, personal level. In addition, the 
app offers a new level of understanding to teachers who are from another 
culture or whose students are from other cultures. This paper also discusses 
culture bump theory and protocols that underpin the app.  
 
Keywords: Cross-cultural communication, ESL/EFL classroom 
management, cultural adjustment, implicit cultural bias, global 
communication 
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Introduction 
 

Just come on in Eduardo. You don't need to knock! (Doesn't he realize he's 
interrupting the class by knocking?) 

Speak up Chihomi. We can't hear you! (How many times do I have to tell her?) 
 

Rationale 
Most ESL/EFL teachers have encountered these and thousands of other 

small differences in expected classroom behavior. These differences can be 
irritating, quaint, amusing or interesting - depending on the individual 
teacher. These small irregularities in behaviors or culture bumps are 
ubiquitous in the classroom, but receive scant attention in teacher training. 
McGroarty (1993) explained that their presence is understandable given the 
fact that the different expectations that international students bring to the 
USA and other host countries can cause serious communication problems 
between host and student. Block (2007) reiterated that individuals moving 
across geographical and psychological borders, immersing themselves in a 
new socio-cultural environment, find that their sense of identity is 
destabilized and struggle to find a balance. In recognition of these 
differences, teachers frequently provide a general idea of their expectations 
at the beginning of the semester, but rarely create an opportunity for students 
to express their expectations. In fact, few students are aware of the 
pervasiveness of their expectations. And it is only when the differing 
expectations conflict that some awareness – usually tinged with bias – 
emerges on the part of students and many teachers. Robinson (1991) uses 
the term academic culture shock to describe the phenomenon of teachers 
and students having such vast differences in expectations. He points out that 
it results from students being conscious that they are learning a target 
language while unconsciously continuing to operate as though they were in 
their native academic culture. Furthermore, teachers need to have a “visceral 
as well as rational knowledge” of both their own and their students’ academic 
cultures. He notes that many cross cultural activities such as Bafa Bafa and 
area studies can be helpful,   but they fall short of the “visceral” knowledge 
needed. Indeed, Hismaoglu (2011) found that the majority of ESL/EFL 
classes concentrate on promoting linguistic abilities to the detriment of 
intercultural, communicative competence. This is true in spite of his study 
confirming that intercultural, interactive formal instruction is the “key to 
successful and powerful communicators in the target language” (p. 816). This 
need for second culture learning is further underscored by Kramsch (1993) 
who says: 

 
Culture in language learning is not an expendable fifth skill, tacked on, so 

to speak, to the teaching of speaking, listening, reading, and writing. It is 
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always in the background, right from day one, ready to unsettle the good 
language learners when they expect it least, making evident the limitations of 
their hard-won communicative competence, challenging their ability to make 
sense of the world around them. (p. 1) 

 
Many ESL teachers agree wholeheartedly with Kramsch, but the reality 

remains that teachers must focus on the linguistic skills – which are 
conveniently presented in innumerable textbooks and auxiliary materials. 
While the ESL grammar, writing, reading, or speaking/listening texts may 
have cultural information interspersed in their contents, the fact remains that 
there are comparatively few intercultural communication series, textbooks or 
auxiliary materials available to support the teacher in intercultural, interactive 
formal instruction. Mizne (1997) suggests that precisely because culture is 
frequently taught as an “add-on” in ESL classes, there has been little interest 
in developing high-quality teaching materials. An exception to the rule can 
be found in the Culture Bump Approach. 

 
Theoretical Underpinnings 

 
The Culture Bump Approach 

The Culture Bump Approach is based on using a structured process to 
deconstruct one’s own culture bump to better understand both oneself and 
an individual from another culture. A culture bump is simply a cultural 
difference. The difference can be a behavior, communication style, clothing, 
or even architecture. This simple definition has evolved into a complex 
theory that explains the relationship between stereotypes and a bump as well 
as an eight- step protocol by which an individual may deconstruct a culture 
bump. The Culture Bump Approach consists of the culture bump theory and 
the culture bump protocol being applied as the organizing principle for 
development of intercultural competence in six areas: (1) cross-cultural 
communication, (2) cultural adjustment, and in understanding  (3) cultural 
perceptions, (4) cultural values, (5) human commonalities and in developing  
(6) emotional intelligence. This focus on a personal experience as the entry 
into understanding these six aspects of cultural differences literally represents 
a paradigm shift from understanding cultural characteristics as a means of 
dealing with differences to dealing with the difference itself. From this 
perspective, people are in process with culture rather than being a product of 
culture. This shift from a macro-cultural perspective to a micro-cultural 
perspective that focuses on understanding the cultural and individual nuances 
of a personal unexpected behavior (culture bump) also shifts the definition 
of culture itself. Archer (1996) defined culture in the Culture Bump Approach 
as follows: 
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Culture is viewed as a collection of interpretative frames shared by groups 
of individuals to varying degrees along a continuum. In this concept, the 
interpretative frames are never identical for any two people, and it is only 
when a group of individuals share a majority of similar interpretative 
frames that a culture can be said to exist. This definition allows for the 
phenomenon of individuals sharing interpretative frames with more than 
one group as well as for the phenomenon of individuals sharing very few 
interpretative frames about a particular theme. When individuals share a 
minimum number of interpretative frames about a particular theme, a 
cross-cultural relationship can be said to exist. (p. 173). 
 
A different macro-cultural perspective can be found in Porter and 

Samovar’s (1976) classic anthropological definition of culture:   
 
…culture refers to the cumulative deposit of knowledge, experience, 
meanings, beliefs, values, attitudes, religions, concepts of self, the 
universe, and self-universe relationships, hierarchies of status, role 
expectations, spatial relations, and time concepts acquired by a large 
group of people in the course of generations through individual and group 
striving. (p. 7) 
 
This shift from “understanding them” to identifying a personal 

“stumbling block” and using that culture bump to examine one’s own 
implicit bias speaks directly to Hall’s  (1959) seminal insight: 

 
…Culture hides much more than it reveals, and strangely enough what it 
hides, it hides most effectively from its own participants.  Years of study 
have convinced me that the real job is not to understand foreign culture 
but to understand our own. (p. 30) 

 
Culture Bump’s Underpinning Theory 

The theory underpinning the Culture Bump Approach originated in the 
field of ESL over 30 years ago. Archer (1986) first introduced it in Valdez’s 
seminal text, Culture bound: Bridging the culture gap in language teaching in 
a chapter entitled “Culture Bumps and beyond.” In it, she defined a culture 
bump as: 

 
…occurring when an individual from one culture finds himself or herself 

in a different, strange, or uncomfortable situation when interacting with 
persons of a different culture. (p. 170-171) 

 
Archer (1986) not only provided the definition for the phenomenon of a 

culture bump, she also introduced several other concepts associated with it. 
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These included mirroring which she defined as checking out one’s 
intercultural experience with members of one’s own culture. She noted that 
mirroring can be the breeding ground for stereotype formation when 
individuals from the same culture reinforce one another’s interpretation of a 
cultural difference. However, in the Culture Bump Approach, mirroring 
becomes a structured group self-reflection process about the nuances of 
one’s own cultural expectations and evaluations. This group self-reflection 
allows shared cultural bias to become explicit. The complete Culture Bump 
Approach can be encapsulated in the culture bump protocol for responding 
to a culture bump. 

The structured self-reflective steps are: 
1.  Pinpointing the culture bump 
2 & 3. Listing one’s own and the Other’s behavior 
4.  Identifying one’s emotions regarding the culture bump incident 
5.  Extrapolating the universal situation implicit in the incident 
6.  Describing in behavioral terms one’s expectations for that situation 
7.  Reflecting upon and extrapolating the meaning of having one’s 

expectations met 
8.  Having a conversation with the other about how one experiences that 

meaning in one’s life. 
All the steps require self-reflection both on a personal and a cultural level. 

Step one begins the process of becoming conscious of the hidden cultural 
bias that Hall (1959) identified – one incident at a time. Steps two, three and 
four provide a way of detaching from the incident so as to better analyze it. 
Step five specifically requires viewing the incident from a culturally relevant 
perspective by presenting the possibility that every cultural difference has a 
universal (as well as an individual and cultural) component. Steps six and 
seven shift our focus from the other person or culture to becoming aware of 
the nuances of meaning and assumptions embedded in our own implicit bias 
in the situation. Finally, step eight leads into a conversation for human 
connection. Archer and Nickson’s (2012b) study suggests that these steps 
lead to meaningful attitude changes and behavioral changes such as: 

o Feeling connected to the Other 
o Self-Awareness 
o Conscious awareness of the Other’s point of view 
o Self-confidence, not feeling alone 
o Noticing differences 
o Knowing how to respond to the Other in new ways  
Jiang (2001) found both the term culture bump and the structured self-

reflective steps very useful for native-English speaking EFL teachers in 
China. Robinson (1991) pointed out that cognitive understanding of how 
classroom behaviors reflect cultural values is necessary to overcome 
academic culture shock. He recommended the “cultural bump” pedagogy as 
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an interesting way to transform academic culture shock in the ESL classroom 
into second culture learning for both teachers and students. Minze (1997) 
contrasted the culture bump approach with six other models for teaching 
culture in ESL classrooms and found it “useful in that it develops open 
discussion on cultural differences in the classroom.” (p. 30)  In Archer’s 
(1990) ESL reading textbook, Living with Strangers in the USA: 
Communicating beyond Culture, culture bumps provided an explanation for 
understanding differing cultural perceptions, value systems, communication 
styles and the cultural adjustment cycle. The Culture Bump Approach has 
been applied in other fields related to ESL also. Leppihalme (1994) found the 
term culture bump and its definition very helpful in dealing with allusions in 
translating written texts. Archer & Nickson (2012a) applied the Culture 
Bump Approach as an organizing principle in cross-cultural curriculum 
development.  Later Archer and Nickson’s (2012b) study of the impact of 
the Culture Bump Approach training for ESL students, American students 
and corporate employees found that this micro-cultural approach for dealing 
with cultural differences helps students to become more aware of their own 
cultural bias, to become more confident in their intercultural interactions, and 
to consciously modify their behavior in intercultural interactions. This study 
suggested that the effectiveness of the approach emerged from the structured 
self-reflective analysis of an individual’s culture bump, which results in a 
feeling of relief while simultaneously uncovering his/her own cultural 
expectation and assumptions. The study also noted that the Culture Bump 
Approach requires a significant investment in time and preparation on the 
part of the instructor and the students. Therefore, the development of the 
Culture Bumps in Global Classrooms App emerged from the realization that 
however beneficial the Culture Bump Approach is to ESL and American 
students, it is impractical for many teachers and students. The app represents 
an attempt to replicate at least some of the  benefits of the Culture Bump 
Approach in a medium that is very familiar to today’s students and requires 
little class time and preparation on the part of the instructor. 

This simplified way to use the Culture Bump Approach is particularly 
important given that international study in the USA is at its highest level in 
35 years having increased by ten percent to an all-time record of 974,926 
students in 2014 and 2015. Open Doors Report on International Education 
Exchange (2015) also reports that students from the USA who went abroad 
to study have more than tripled in the past two decades with a total of 
304,467. Therefore, the Culture Bumps in Global Classrooms App is 
predicated on the possibility that it can transform student culture bumps into 
opportunities for student empowerment, teacher enlightenment and a rich 
classroom community – for both ESL students in the USA as well as 
American students abroad.  
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Culture Bumps App, Approach, and Theory 
The intent in making the app available was that it would offer some of 

the deliverables that the Culture Bump Approach has achieved through time-
intensive, face-to-face teaching in a classroom. This approach has 
traditionally required approximately thirty classroom instructional hours 
because much of the structured process to deconstruct one’s own culture 
bump is counter-intuitive in nature. For example, it seems to be more 
intuitive to minimize or ignore cultural differences rather than “pinpointing” 
and describing them in behavioral terms.  And while theorizing about the 
motivation for a particular “odd” behavior seems to be innate, framing the 
answer as a universal situation is not. Depending on the students involved 
and the teacher, this deconstruction can be a rather lengthy counter-intuitive 
learning process. Therefore, the app was predicated on the idea that 
providing the more difficult to access elements of the culture bump process 
- universal situations and culture specific behavior - would prompt users to 
intuitively ask one another about the reasons for their “different” behaviors 
on the app. Despite the fact that this “shortcut” is not as personally rewarding 
as individually going through the eight culture bump steps, its strength lies in 
its dependence on this intuitive response.   

In addition to providing these two elements, the app uses the teacher 
tutorial to replicate another important aspect of the Culture Bump Approach 
for its user. The tutorial guides students to self-select which country 
represents their own experience or which country’s educational culture is 
similar to the students’ own. They then reference the listed behavior against 
their own experience in a self-reflection process that mimics culture bump 
steps six and seven – describing their expected behavior. This discussion 
replicates the mirroring process in which the app users become aware of their 
own cultural nuances. The tutorial continues by directing the students to 
meet in multi-cultural groups and share the information. This conversation 
leads to understanding the reasons for different behaviors and possibly 
finding common ground.   
 
Culture-Specific Content 

The culture specific content on the app consists of brief descriptions of 
ten classroom behaviors in 24 countries around the world. The ten situations 
listed for each country on the app are examples of what the Culture Bump 
Approach calls universals or situations that exist in academic cultures around 
the globe including coming late to class, age, and gender of classmates, or 
showing respect to the professor. The different behaviors listed for each of 
the situations represent potential culture bumps with other groups. The 
countries chosen represent the countries of origin of most international 
students in the USA and the destination countries of most American study 
abroad students according to the Open Doors Report on International 
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Education Exchange (2015). The culture-specific content used was collected 
over the period of two semesters from six classes of ESL students at the 
Language & Culture Center (LCC) of the University of Houston. The LCC 
is an intensive English Program with six language proficiency levels ranging 
from Beginning to Advanced, with the sixth level being an ESL academic 
English university preparatory class. The students who participated in 
generating the culture specific behaviors used on the app had intermediate 
(Michigan score 59-71) to advanced level language abilities (Michigan Test of 
English Language Proficiency score 72-81) and came from all but two of the 
countries listed on the app.  Professors from Canada and students from Great 
Britain provided the information for those countries. The LCC students used 
steps 1, 2, 3 and 5 of the culture bump steps in order to generate the data, 
based on their experience while studying in the USA. It should be noted that 
the specific behaviors listed serve as a stimulus for classroom discussions and 
as a prompt for constructive mirroring rather than as definitive descriptions. 
The tutorials for instructors ensure that these discussions move beyond 
simply viewing the behaviors as cultural fixities into the process of mirroring 
about cultural nuances.  
 
Teacher Tutorials 

There are two tutorials for instructors on the app itself. One is for 
teaching classes in which the students all come from the same cultural 
background and the other is for teaching classes in which the students come 
from different cultural backgrounds. The tutorial lists nine suggested steps 
for using the app. The tutorials begin with defining a culture bump, then 
direct students from the same country or geographical region to look at the 
behaviors listed for their country. Students whose countries are not listed 
self-select which group they feel might more closely represent their own 
experience or simply use this time to look at the universal situations and 
describe what they would do in their own country in the ten situations listed. 
This step serves as a chance for students to mirror. They are instructed to 
note any differences in their opinion from the behavior as listed on the app. 
As Archer (1986) noted this structured process allows them to self-reflect 
about the nuances of their own cultural expectations – including regional, 
socio-economic, or other differences. This type of conversation includes 
cultural information but allows for individuality. The tutorial then instructs 
students to share their answers in culturally diverse groups and share their 
answers. For classes in which the students all come from the same 
background, they can compare what they have discovered from their 
mirroring process with behaviors listed for any other country on the app.  

Using the app leads both teachers and students to a conscious awareness 
of behavioral differences. Self-reflection is built in as individuals look at the 
cultural behaviors listed for their own country and intuitively reference them 
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against their own experience – to either agree or disagree with them. This 
enhances their ability to view their own cultural bias (both students and 
teachers) and in the case of teachers, enhances their ability to articulate their 
own classroom expectations in behavioral terms to their students. Most 
importantly, it reminds teachers – at a deep level -  that their ESL students 
arrived fully respectful and well intentioned.  Students feel both 
acknowledged and “known” culturally and are better able to transfer their 
own life experience to an American context.   
 
Use Logistics 

There are several caveats in using the Culture Bumps in Global 
Classrooms App. Since the app is – at this time -available only at the Google 
Play Store, students who have IPhones are unable to access it. However, this 
is easily remedied by having students with IPhones take screen shots of the 
applicable pages including their own countries’ page as well as the pages of 
all of the other students in the class. It is suggested that the students take 
screen shots of their own country first in order to evaluate the accuracy of 
the ten behaviors as presented for their country or region. Once the app is 
available for IPhones, this step will become unnecessary.   
 
Follow-Up Activities 

Once the students have completed the stages as outlined above, there are 
many follow-up activities that lend themselves to the information. 
Comparative writing with the behaviors is an obvious follow-up activity. 
Students can make group or individual reports on their conversations with 
American students about the Americans’ perceptions of the behaviors listed 
for the USA. This will likely lead to additional information such as American 
students reporting that while some professors do not mind students eating 
in class, the food should not be noisy or smelly! Even more significant, by 
providing a structured template for ESL students to approach and have 
conversations with American students on campus, the app opens the door to 
even those students with little English skill to connect with native speakers 
about a common interest – how to behave appropriately in university 
classrooms!   

 
Five Observations 

Introduction 
The app was a joint project between the Center for Educational Outreach 

and Engagement at Auburn University and Carol Archer & Associates. Their 
intention was to create a medium for the Culture Bump Approach to be 
implemented in a time-efficient, cost-efficient way to a broad audience of 
English as second language learners and American study abroad students. 
The app was launched in April 2015 and was voluntarily used during the 2015 
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Summer and Fall semesters by a number of ESL instructors at the LCC at 
the University of Houston as well as by ESL instructors in a three-week 
special program at the University of Houston Continuing Studies. In that 
program, high school students from Japan were introduced to the app as part 
of a language and culture program. Their English language proficiency ranged 
from Lower- Intermediate to Advanced as determined by individual 
interviews and a writing sample. Korean-born teachers in the Republic of 
Korea also used the app in an after-school program for young people who 
were receiving tutoring in English as a foreign language. In this case, the 
impact of the app on the teachers themselves was examined. Their English 
language proficiency was unknown.  

The authors were interested in several questions regarding the use of the 
app in these classes. First, they were interested in knowing if the app impacted 
the students in these classes. If the app impacted students, they were 
interested in knowing how the app impacted the classes. If the app impacted 
students, they were interested in knowing if there was a similarity between 
the impact of the app and of the results achieved in face-to-face Culture 
Bump Approach training as reported by Archer et al, (2012b).   

 
Sampling 

Purposive sampling was employed both in the selection of the instructors 
and in the selection of the classes that were observed. Both instructors and 
classes were chosen to represent as broad a spectrum as possible in a limited 
study to discover if the app could replicate any of the results that had been 
found in studies of the Culture Bump Approach in face-to-face training. The 
instructors were chosen based on their experience in teaching ESL, which 
ranged from six years to forty-three years - both in the USA and abroad. 
Their interest in cross-cultural communication was assumed as a result of 
their having used the app on a volunteer basis. The classes observed had 
different levels of language proficiency and different levels of education. 
Three classes were composed of individuals from seven or more countries 
and two classes were composed of individuals from the same country. Four 
classes were in the United States and one was in the Republic of Korea.  

Four instructors were invited to reflect on the impact that using the app 
had had on their classes and to write their observations for this article. One 
of the instructors also worked with a faith community in the Republic of 
Korea and reported on their use of the app in their after-school tutoring 
program. The instructors were purposely not given guidelines on what to 
write, as the authors wanted their observations to be authentic to their 
experience. The instructors’ informal observations and student feedback that 
they received are presented below. 
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Five Observations 
Observation A.   The observer in observation A has more than forty-three years’ 

experience teaching ESL/EFL in the USA and abroad and the class is an advanced 
ESL class in an Intensive English Program at a university.   

  
This instructor observed the influence on some pertinent class dynamics 

as a result of the students’ participation in the app’s activities. The activities 
included discussions about expected behavior in classrooms, in the students’ 
home countries, in homogeneous groups, and then discussions about the 
same classroom situations in heterogeneous groups. The students quickly 
adapted from the small group of students from their own country or region 
(homogeneous) to the large group of students from different countries or 
regions (heterogeneous) discussions. After comparing and contrasting the 
different cultural groups’ views/expectations with those of their American 
teachers, the students essentially created “behavioral policies” which they felt 
should be followed in the classroom. There was full participation and focus 
from all the students. Essentially, they took ownership of the responsibility 
for everything from cell phones in class to showing respect for teachers and 
each other. By the conclusion of the apps’ activities, “policies” had been 
agreed upon, “class chemistry” was actively working, and all the students 
were excited about working with each other. This app allows the student to 
share their cross-cultural views with each other, and at the same time develop 
group building in one dynamic activity.  

 
Observation B. The observer in Observation B has more than six years’ experience 

teaching ESL/EFL in the USA and the class is an advanced level academic ESL class 
in an Intensive English Program at a university. 

 
The combination of the teacher tutorial and the content on “the Culture 

Bump app” is an outstanding tool for facilitating intercultural communication 
in multicultural classrooms which leads to a more harmonious and effective 
learning environment. This comment came from the instructor of this class 
with students from Saudi Arabia, Kuwait, Vietnam, China, Iraq, Portugal, 
Brazil, Venezuela, and Angola. Some of them had been in the states for 
several semesters and were familiar with the Culture Bump Approach having 
been introduced to the concept in earlier classes in the intensive program. 
However, the Culture Bump app provided a new perspective of “putting 
yourself in the shoes of others.” The best part of this practice was enabling 
learners to understand differences between cultures, but most importantly 
enabling them to see that there are more commonalities between cultures 
than differences, which resulted in making learners less judgmental against 
each other.  

Following the steps of the tutorial, students spent almost 20 minutes 
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discussing the situations and possible explanations as to why certain 
behaviors were acceptable or not in their own culture. Again, following the 
next step on the tutorial, students were regrouped, making sure each member 
of the group came from a different country. For approximately 30 minutes, 
learners discussed the ten situations and reflected on acceptable and 
unacceptable behaviors in their cultural contexts.  

Following the next step on the tutorial, students were regrouped making 
sure each member of the group came from a different country. For 
approximately 30 minutes, learners discussed the ten situations and reflected 
on acceptable and unacceptable behaviors in their cultural contexts. 
Facilitation of their conversations elicited several surprises. Students reported 
that they became aware of similarities as well as differences among cultures 
but were surprised to find out how they were similar rather than different. 
More importantly, they had more understanding of some of the reasons why 
some situations might be interpreted differently in different cultures. The 
final step of the tutorial sends students out of the classroom to interview 
American students on the campus. This step took around 30 minutes. After 
interviewing 2 to 3 American students on the campus, students reported on 
their findings and compared their findings with the information on the app.  

Feedback about using the app in class demonstrated that these students 
became culturally more literate and knowledgeable after having exposure to 
the theory and utilizing the app in the classroom. One student reported, 
“Now I know why Venezuelan students are talkative and why Chinese 
students are more reserved. I have been friends with them for six semesters 
but I had not understood it until now.” Other learners reported that they 
were more tolerant and understanding about others. It was as though an 
invisible barrier was removed and learners became more connected and close. 
There were several benefits of this training in the classroom. First, it created 
a more friendly and harmonious learning environment as students became 
more aware of different cultures and how certain behaviors might be 
interpreted differently in different cultures. Also, it enabled learners to think 
from different perspectives when analyzing or judging certain behaviors of 
others. In addition, learners had a chance to learn, accept, and embrace 
different views. Most importantly, it helped learners to introduce their own 
culture to others and learn to be less judgmental against other cultures. The 
Culture Bumps in Global Classrooms App was fun and enjoyable, leading to 
inter-cultural competence and gave learners opportunities to practice their 
oral proficiency.  

 
Observation C. The observer in Observation C has more than thirty years’ 

experience teaching ESL/EFL in the USA and the class is an intermediate level ESL 
class in an Intensive English Program at a University. 

An alternative to using the tutorial is described by the following ESL 
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instructor.  
After attending a demonstration of this app, my co-teacher and I grouped 

students in a lower-intermediate level class into multi-cultural groups during 
our first week of class for the term at the LCC. We asked them some of the 
same questions presented on the app (e.g. how do you show respect to the 
teacher, what should you do with your cell phones in class, what do you do 
when you are late to class, etc.) and asked them to discuss with their small 
group what they would do at home in their country. Then we discussed as a 
large group what each country that was represented in the room preferred 
and contrasted that with what American teachers expect. We asked questions 
based on information gathered on the app: (According to this app, many 
students in your country say they do this. Do you agree?) This prompted even 
more discussion about regional differences and personal preferences. Every 
student got actively involved and felt respected for their opinion. At the same 
time, it was a great context to review our expectations for the class (what to 
do with cell phones, how to respectfully come into class late, etc.) It was 
evident that the students paid more attention to our instructions for these 
things e.g. cell phone, coming to class in the context of this discussion than 
they would have otherwise. In short, the use of the app jumpstarted 
meaningful and interesting conversations in our classroom.  

 
Observation D. The observer in Observation D has more than 23 years’ experience 

teaching ESL/EFL in the USA and abroad. The class is a thirty-hour language and 
cross-cultural class in a summer program at a University.  

 
This ESL and cross-cultural instructor used the app with a group of 20 

Japanese high school students whose language proficiencies varied from 
lower intermediate to advanced. The intent of using the app was to deepen 
the students’ knowledge of universal classroom situations such as arriving 
late, asking questions in class, or getting hungry in class and the various 
behavioral responses based on culture. It was insightful to listen to the 
students’ comments as they read the similarities between the US and Japan, 
and then read what American and Japanese students do in different 
situations. In this classroom, the Japanese students had American cultural 
guides who attended the university, so with the help of the app the Japanese 
students were able to ask descriptive questions without sounding like they 
were judging the American students or putting down their own culture. After 
they went through the Japanese behaviors, they were able to understand that 
all countries have the same situations as in Japan. However, the response in 
those situations was based on the individual culture. Students were able to 
grasp that universal situations exist in all cultures while responses differ. They 
could then see more vividly how cultural expectations created these various 
patterns.  
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Observation E. The observer in Observation E has more than 23 years’ experience 
teaching ESL/EFL in the USA and abroad. The teachers discussed are English tutors 
in an after-school program located in the Republic of Korea.   

An ESL and cross-cultural instructor associated with a faith-based 
program in the USA, which sponsors a tutoring program in Korean, and 
English languages reported that the app was also used by a faith-based 
program in Korea, which offers intense after school tutoring in Korean and 
English languages. The teachers assist the students with various educational 
skills, but often English as a second language is the focus of their work. The 
app was used to work with the Korean teachers in this program, so they were 
able to see how Korean and American students react in different situations. 
Comparing American and Korean behaviors on the app deepened these 
teachers’ understanding of the English speaking culture while never leaving 
Korea. This understanding helps the teachers to better prepare any of their 
students who plan to study in the USA in the future. 
 

Conclusion 
Observation Summary 

In examining the five observations, certain specific behaviors can be 
identified. All three observers of the ESL multi-cultural classes at the LCC 
noted that there was full participation by all students in the process. 
Observers A and C both noted that the students rather than the instructors 
created policies and expectations for classroom behavior. Observer B and D 
both noticed less judgementalness, and Observer D specifically noted that 
the Japanese students were able to ask non-judgmental questions. Observer 
B noted that the classroom activity allowed students to practice their oral 
proficiency. Observers A, B, C and D all noted different aspects of cultural 
awareness and connection. Observer A remarked on the students’ excitement 
about working together and Observer B’s students self-reported being more 
understanding of their classmates, of being surprised at discovering their 
similarities and of feeling more connected. Observer B noticed the students’ 
ability to think from different perspectives and of a new awareness of 
“walking in one another’s shoes.” Observer C opined that the students felt 
respected.  Observer D noticed that the Japanese student saw “cultural and 
universal patterns” while observer E noted that the app allowed Korean 
teachers to understand more deeply English speaking culture.  

While these informal observations and the student feedback provide only 
the initial step in a causal study of the effect of the app in ESL/EFL classes,  
they seem to fit a pattern previously found in studies by Archer & Nickson 
(2012b) of: 

Feeling Connected to the Other 
Consciousness awareness of the Other’s point of view 
Self-confidence, not feeling alone. 
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These observations seem to suggest, at the least, that in these particular 
classes, using the app encouraged students to assume responsibility for 
classroom management, generated a supportive classroom ethos, created a 
meaningful connection between classroom behavior and culture, and 
ultimately allowed, at least some students to understand at a conscious, 
personal level the concept of cultural relativism.   

 
Classroom Use Implications 

From these instructors perspectives, the use of the app allowed them to 
provide a meaningful experience for their students that enhanced their 
language learning while developing cross cultural awareness and skills.  And 
for educators who have chosen to practice their craft in ESL and EFL 
classrooms, the field of ESL is much more than grammar and writing; it is a 
profession that speaks to and from the practitioner’s heart and soul. ESL 
professionals, almost without exception, have felt a tug to go to faraway 
places, to learn about faraway places and to find a connection there. And the 
ESL teacher provides a way station for all those individuals from other 
cultures who also feel a tug to go to faraway places, to learn about them and 
to find a connection there. And yet the teaching of intercultural 
communication and developing the skills needed to find the connections is 
difficult in the ESL classroom where language skills take precedence.  Fewer 
available cross-cultural materials compound the problem.  However, the 
reality of the ESL classroom is that the cultural issues are present from the 
moment that the students arrive, so the ability to take advantage of the 
cultural presence itself in the classroom with the app becomes at least a partial 
solution to the ESL practitioner’s conundrum.   The Culture Bumps in 
Global Classrooms App becomes the means by which students and teachers 
together can use their own educational life experience to transform their 
classroom into a laboratory for calling forth the cultural knowledge of one 
another and developing a consciousness of basic intercultural competencies. 
For both teacher and student, it provides the opportunity to learn new ways 
to live life – possibly new ways to be a friend or a student or a teacher – new 
and different ways to solve problems – new ways to experience their lives. 
The Culture Bumps in Global Classrooms App is an efficient tool that helps 
each and everyone in the classroom to move in a hermeneutical cycle between 
understanding themselves as cultural beings, as human beings and as 
individuals to ultimately discover the common ground upon which we all 
stand. 

 
Study Limitations  

This study is limited to four teachers’ experiences in using the app and is 
not meant to be read as a critical and exhaustive analysis of the app. The fifth 
author, Carol M. Archer, is the developer of the app in collaboration with her 
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role as cross-cultural communication consultant with the Center for 
Educational Outreach and Engagement at Auburn University. Her 
contribution to the article was limited to theory underpinning the app and to 
explication of the app development process.  
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