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A Lesson Plan 

 

Read, Create, and Speed Mingle! 
 
Sean H. Toland, Nanzan University 
Bjorn Fuisting, Sugiyama Jogakuen University 

 
Level:  High beginner+ 
Types of learners:  high school; university; new immigrants 
Aims: 

 Enhance the learners’ awareness of authentic language 

 Improve the students’ communicative competencies 

 Expand vocabulary  

 Promote cooperation and collaborative learning  

 Inject excitement into the classroom 
Class time:  60 – 90 minutes 
Preparation time:  10 minutes  
Resources: white/blackboard; lesson handouts (Appendices A – C); smartphones/tablets; timer/stopwatch 
 

The more that you read, the more things you will know. The more you learn, the more places you’ll go. 
- Dr. Seuss – 

 
  Most educators would agree that reading is an 

essential skill that English language learners (ELLs) 
must acquire in order to function in our modern day 
technologically charged, knowledge-based society.  
However, ESL/EFL instructors are often sharply 
divided when it comes to incorporating reading for 
pleasure or extensive reading (ER) into their lessons.  At 
one end of the continuum are the cynics who perceive 
ER to be nothing more than a glorified marketing ploy 
created by publishing companies to sell graded readers 
to ELLs and naïve school administrators.  On the 
opposite end are the staunch advocates who preach 
about the numerous benefits of an ER approach with 
the fiery passion of an evangelical minister.  In between 
these two extremes are teachers who have positive 
beliefs about the value of reading for pleasure in an 
English language classroom but feel handcuffed by time 
and curricular constraints as well as a lack of adequate 
funding (Macalister, 2010; He & Green, 2012).  Other 
instructors, especially those working in Northeast Asian 
nations, are concerned that ER is not a suitable fit for 
exam-oriented learning environments (Huang, 2015) 
and it can burden busy students by adding to their heavy 
workloads (Robb, 2002). 

 While these concerns are valid, reading for 
pleasure programs can nevertheless be successfully 
implemented in a diverse array of English language 
learning contexts.  Evidence of this can be found not 
only in the numerous testimonials from front-line 
teachers, but also the rich treasure-trove of academic 
literature that has been generated over the last three 
decades.  Researchers have reported that reading 
extensively has had a positive impact on a wide range of 
L2 skills such as reading proficiency (Nakanishi, 2015), 
comprehension (Nakanishi & Ueda, 2011), reading 
speed (Bell, 2001), listening (Elley & Mangubhai, 1983), 
writing (Mason & Krashen, 1997), grammar (Pigada & 
Schmitt, 2006), vocabulary (Nation, 2009), and attitudes 
towards reading (Yamashita, 2013). 

 According to Day and Bamford (2002), one of the 
key principles in an ER approach is that “reading is its 
own reward” (p. 138).  Therefore, students should not 
be required to complete any comprehension questions 
because reading is “an experience complete in itself” (p. 
138).  Undoubtedly, most ESL/EFL educators would 
concur that Day and Bamford’s ideas are highly noble.  
However, their principle also raises the following 
question: ‘How can a busy teacher check to see if reluctant 
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readers have actually read their books?’ This tricky question 
was answered by Macalister (2010) when he noted that 
instructors can create post-reading, in-class activities to 
monitor their students’ reading progress.  Not only that, 
this researcher contended that these activities provide 
ELLs with “motivational opportunities through 
interacting about the text rather than purely with the 
text” (p. 67). 

 Keeping these words in mind, the writers of this 
article devised a post-reading role-playing activity that 
requires students to imagine that they are a character 
from a book attending a convention with other 
characters.  The first task is for the ELLs to create an 
interesting profile for their character.  Afterwards, the 
students use this information when they ask and answer 
questions during a ‘speed mingle’ event.  Each 
discussion lasts exactly four minutes.  At the conclusion 
of the ‘speed mingle’ session, the learners must select a 
suitable character to co-star with them in a forthcoming 
novel and make a brief report to their classmates.   

Nowadays, a growing number of ESL/EFL 
instructors are integrating role-play activities into their 
lessons.  According to Dundar (2013), role-playing is a 
“worthwhile learning experience” for ELLs because it 
provides them with a forum to interact with their peers 
and enhance their communicative abilities (p. 1425).  It 
can interweave ‘real-world’ language situations into a 
classroom (Yen, Hou, & Chang, 2015) and lead to a 
deeper cultural awareness (Shrum & Glisen, 2000).  The 
lesson plan that follows will not only inject excitement 
into a classroom, it will also allow ELLs to utilize 
authentic language in a realistic context.  In addition, 
this role-playing activity is highly versatile and can work 
well in any multi-level learning environment.   

 
Preparation: 
1. Before class, print out the lesson handouts 

(Appendices A – C) for each student.  
2. Reconfigure the desks in the classroom into a 

long line.  Make sure the learners will be able 
to walk around the room unobstructed.  Assign 
students to either team #1 or team #2.  Team 
#1 will sit on one side and team #2 on the 
other. 

Procedure: 
1. Divide the class into small groups. 
2. Write the following phrases on the board: ‘mix 

and mingle’, ‘convention’, ‘character’, ‘role-play’, ‘speed 
mingling’ and ‘speed dating’.  Give the groups 5 
minutes to brainstorm ideas. 

3. While the groups are generating ideas, write the 
following questions on the board: 

a. Do the speed daters introduce 
themselves? 

b. Do they make eye contact with one 

another? 
c. Are they reading from a sheet of 

paper? 
d. Do they look relaxed and 

comfortable? 
e. Do the speed daters write anything on 

their cards DURING the date? 
f. Do they write anything on their cards 

AFTER the bell? 
4. When the time is up, elicit ideas providing 

feedback where necessary.  
5. Tell the class that the ‘speed mingling’ role-play 

activity they will do is similar to a ‘speed dating’ 
event.  Get volunteers to read out each of the 
questions on the board. Watch a video of a 
speed date in action (see Slow dating, 2009).   

6. Assign each group one question to answer.  
Provide corrective feedback. 

7. Distribute the ‘Mulan – Character Profile Card’ 
(Appendix A).  Select student volunteers to 
read each of the items on the profile card.  
Review difficult vocabulary (i.e., marital status; 
personality). 

8. Provide students with the blank ‘Reading 
Assignment – Character Profile Card’ (Appendix 
B).  Instruct learners that they must select a 
character from a novel they have recently read.  
If learners are not sure about any information 
on the template, they can use their 
imaginations.  The entire profile card must be 
filled in.  They can also use their mobile devices 
to research information or check the spelling 
and meaning of words.  Give the class 20 
minutes to complete this task. Alternatively, 
this can be set for homework if the activity is 
divided over two class occasions. 

9. When the time is up, bring the groups together.  
Distribute the ‘Novel Character Convention: Meet 
& Mingle’ handout (Appendix C).  Review the 
instructions and answer any questions.   

10. Give the groups 5 minutes to create four new 
questions that they can ask other characters.  
Afterwards, elicit students’ ideas providing 
corrective feedback where necessary.  

11. Tell the class that each meeting will be exactly 
four minutes. Remind the students that they 
are characters from a novel so they must use 
first person.  They must shake hands or bow, 
introduce themselves, as well as ask and answer 
questions.  When the instructor flicks the lights 
or rings a bell, the chat is finished.  The 
students will have 30 seconds to jot down some 
notes on ‘The Speed Mingle Activity Chart’ 
(Appendix C).  Team #1 will remain seated on 
one side.  While team #2 will stand up and go 
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to the next character. 
12. Before the activity commences, the instructor 

will model a ‘speed mingling’ talk with a 
student volunteer.  Emphasize that this a 
communicative role-play activity similar to the 
speed date they watched earlier in the lesson 
and NOT a reading exercise. 

13. When the speed mingling session is finished, 
divide the class once again into small groups.  
The students have three minutes to complete 
the ‘Part #3 – Report’ (Appendix C).  
Afterwards, the learners will make a brief 
report about the character they would like to 
co-star in their new novel.  

14. Get students to write their character’s name as 
well as the individual they selected on the 
board.  The instructor asks each learner her/his 
preferred choice and the class is able to see if 

any characters picked one another.  
Caveats and Options: 
1. This role-play activity can be modified for 

different proficiency levels.  Lower level ELLs 
might need more time to complete their 
‘Character Profile Cards’ (Appendix B).  This 
task can be assigned for homework and the 
‘speed mingling’ event can take place during 
the next class. 

2. The time for this lesson can also be altered to 
fit into a 45-minute class.  In that case, the 
length of the chats could be shorter and the 
students can meet with three characters instead 
of five. 

3. More advanced learners can write an email to 
the character they selected that highlights their 
ideas for the plot and setting of a new novel. 
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